REVISED SCHEME OF EXAMINATION FOR M.Ed( Special Education) Hearing impairment
(HI) Specialization TWO YEAR PROGRAME ( To be implemented from the session 2025-2026).

Total Credits: 80
Total Marks: 2000

Marks Distribution: 15 Internal, 60 External

Time : 03.00 Hours

(Theory)

Semester-I

Course Code

Course Name

Credits Hours

Internal
Marks

External
Marks

Total
Marks

25SEPG201CPC1

Developments
in Special
Education

3 90

15

60

75

25SEPG201CPC2

Psychology of
Learning and
Development

3 90

15

60

75

25SEPG201SDHIT1

Identification,
Assessment, and
Needs of
Persons with
Hearing
Impairment

15

60

75

25SEPG201SDHIT?2

Curriculum and
Teaching
Strategies for
Persons with
Hearing
Impairment

15

60

75

25SEPG201SDHIP1

Practical’s
related to

8 240

200

200

Total

Disability

20 600

60

440

500

*conducted by External Examiner as assigned by COE, MDU.

Semester-11

Course Code

Course Name

Credits Hours

Internal
Marks

External
Marks

Total
Marks

25SEPG202CPC3

Research
Methodology
and

Statistics

3 90

15

60

75

25SEPG202CPC4

Curriculum
Development
& Educational
Evaluation

15

60

75

25SEPG202SDHIT3

Adulthood
and Family
Issues of

15

60

75




Persons
withHearing
Impairment
25SEPG202SDHIT4 Therapeutics | 3 90 15 60 75
and Assistive
Devices for
Hearing
Impairment
25SEPG202SDHIP2 Practicals 8 240 0 200 200
related to
Disability
Total - 20 600 60 440 500
*conducted by External Examiner as assigned by COE, MDU.
Semester-111
Course Code Course Name Credits Hours Internal External | Total
Marks Marks Marks
26SEPG203CPC5 Equitable and Inclusive 3 90 15 60 75
Education
26SEPG203CPC6 Perspectives in 3 90 15 60 75
Teacher Education
(Select any One) 2 60 10 40 50
A.Educational
26SEPG203CPC7A Management
26SEPG203CPC7B B.Educational
26SEPG203CPC7C Technology
C.Guidance and
Counseling
26SEPG203ESE1 Employability Skills and 2 60 10 40 50
Constitutional
Values
26SEPG203SDHIP3 *Field 8 240 0 200 200
Engagement/Internship
related to Hearing
Impairment
Specialization*
26SEPG203SDHIP4 *Dissertation 2 60 20 30 50
(*Synopsis -D1)*
Total - 20 600 60 440 500
*conducted by External Examiner as assigned by COE, MDU.
Semester-1V
Course Code Course Name Credits Hours Internal External | Total
Marks Marks Marks
26SEPG204SDHIP5 8 240 0 200 200

*Field
Engagement/Internship
related to Hearing

Impairment*




26SEPG204SDHIP6 | *Dissertation (D2)* 12 360 0 300 300
Total - 20 600 0 500 500
*conducted by External Examiner as assigned by COE, MDU.

Internship Breakdown

Internship Component Credits

Teacher Preparation 4

Research Publication 2

Assisting Teacher 2

Total 8

Overall Summary
Semester Credits Internal Marks External Marks Total Marks
Semester | 20 60 440 500
Semester 11 20 60 440 500
Semester 111 20 100 470 500
Semester 1V 20 0 500 500
Grand Total 80 220 1850 2000




MAHARSHI DAYANAND UNIVERSITY ROHTAK
(A State University established under Haryana Act No. XXV of 1975)
‘A’ Grade University Accredited by NAAC

Semester 1

Course Name: Developments in Education and Special Education
Course Code: 25SEPG201CPC1

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 3 short answer type
notes of 3.5 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction

The course aims to develop sound understanding on how both education and special education
have been developed in the country. This would include a critical appreciation in the learners
about various legislations, policies and programs those have influences the growth in the field
of special and inclusive education. The course would also provide learning opportunities to
understand the challenges in the field and address these with appreciation of prospectives in
special and inclusive education.

Learning Outcomes:

AftercompletingthisCourse,thelearnershouldbeableto:

e Describedevelopmentofeducationsysteminindia;

e Explainthedevelopmentofspecialeducationsystemin India;

e Discusstheimplications ofinternationalandnationallegislations,policiesand
programs on promotion of education of persons with disabilities

e Analyzetheopportunities,challengesandbarriersthatindividualswithdisabilities
experience in educational institutions;

¢ Criticallyexaminetheperspectivesinspecialandinclusiveeducation.



Unitl:
OverviewofEducation:It’sDimensionsand Development

1. Aimsofeducation:educationassocialsub-system

2. Dimensionsofeducation:educationasinvestment,educationandhumanrights, education for
ethical development

3. Educationaspurposiveandcontinuousprocess,educationforculture:socio-cultural changes

4. DevelopmentofeducationduringancientandVedicperiod,Medievalperiod,Pre-
independence period

5. Developmentofeducationpost-independenceperiod(includinggrowthofschooleducation)
and educational reorganization

Unit2:
OverviewofSpecialEducationinindia

1. Tracing Education for Persons with Disabilities in India: historical perspective of
education of persons with disabilities in India (starting from Vedic and epic literature)
and development during 20" century

2. Post-independence period (including constitutional provision and directive principles)

and changing models of disability and emerging concept of education for person with

disability (right based approach)

Changingperspectivesineducationofpersonswithdisabilitiesfromsegregationto inclusive;

4. Accessandenrolment:natureandseverityofdisability,typesofschoolsattended, growth of
schools; identification, early intervention as facilitator for educational access

5. Impactoftechnologicaladvancesandresearchesinspecialandinclusive education

w

Unit3:
DevelopmentofSpecialEducation:ContributionofLegislations&Policies

1. Contribution of key international instruments in development of special education: UNESCO
convention against discrimination, convention of the rights of persons with disabilities 2006,
Review of efforts made by international organization: UNESCAP, UNICEF, WHO, UNDP,
Sustainable Development Goal 4

2. Contribution of Indian legislations in development of special education for promoting
education of person with disabilities: Rehabilitation Council of India Act, 1992, PWD Act
1995; National Trust Act 1999; RTE Act 2009; Rights of Persons with Disabilities Act
2016,

3. Review of various national commissions, policies on education (NEP 1986, POA 1992,
NEP 2020); Review of national policies with respect to persons with disability (2006) and
draft national policy on persons with disabilities (2022)

4. Review of national program to promote education of persons with disabilities: IEDS,
DPEP, SSA, RMSA, SMSA, NIOS and its implication on education of persons with
disabilities,

5. Currents Trends and Future Perspectives in Special and inclusive Education: Inclusive
classrooms-collaboration of general and special education teachers, connecting early
intervention and pre-school education with successful of inclusive and special schooling,
integrating technology and acknowledging twice exceptional (2E) children



Unit4:
Challengesand Perspective
inEducationofPersonswithDisabilities

1. Equality of Opportunities and Education and persons with disabilities, socially
economically disadvantaged groups, commitment to the education of all through schooling
regardless of ability: Identifying issues and addressing challenges. ldentifying issues and
addressing challenges to promote enrolment and retention of children with disabilities,

2. Accessibility: need and significance; improving accessibility of -built environments:
classroom, laboratories, playground, canteen and other areas of school, accessibility in
communication, reading and writing,

3. Adaptation and reasonable accommodation in teaching learning process, learning resources
and support: Identifying issues and addressing challenges

4. Status of support systems and resources for special and inclusive education: issues and
challenges; required support system to meet diverse learning need of individuals, support
and resources for home-based education.

5. Quality Issues in Special and Inclusive Education: Quality education leads to quality
learning outcome vis-a-vis gross enrolment, teacher education vis-a-vis quality special and
inclusive education.

6. Quality assurance in special and inclusive education: measures to prevent exclusion,
assessing  inclusion-  inclusion  index,  assessing quality of inclusive
practices.Qualityassessmentof specialschool andhome-basedschooling, futureof
qualityassurance in special and inclusive education: auditing and accreditation of special
and inclusive institutions

Coursework/Practical/FieldEngagement

e Assignment: Prepare and submit an assignment of 1000 words describing the status of
special education/educating children with disabilities and diverse needs during Vedic,
Medieval and Pre-independence Period

e Visit: Visit to a special school and an inclusive school of your locality. Gather datafrom
both schools on enrolment, retention, accessibility, adaptations and accommodations of
children with disabilities. Interpret the results and compare both schools.

e Group Activity: Conduct a focus group discussion or a symposium on quality
assessment for special and inclusive schools and prepare recommendations. Post the
recommendations on social media or discussion forum.

Transaction

Learners’ engagement through interactive lectures, group discussion through case study and
problem-based approach s as well as submission of assignments. The learning further needs to
be strengthened through practicum activities, field engagement through visit. The assessment
also needs to be in continuous basis.

RecommendedReadings

Compendium of Schemes (2014). Department of Empowerment of Persons with Disabilities,
Ministry of Social Justice and Empowerment, Govt. of India.



Dimitriadi,S.(2014).Diversity,specialneeds,andinclusioninearlyyeareducation.SAGE India.

Julka, A. (2014). Evaluation of the Implementation of the Scheme IEDSS in India. Department
of Education of Groups with Special Needs. NCERT, New Delhi.

Julka, A., Mukhopadhyay, S., Vyas, S., Sharma, M, Anupriya, C., & Salin, D. (2014).Including
Children with Special Needs: Primary Stage. NCERT, New Delhi

Mishra,M.,Pettala,R.(2023).Educationofsocio-economicdisadvantagedgroups:from marginalisation to
inclusion. Routledge India

NationalUniversityofEducationalPlanningand Administration(2014).EducationforAll Towards

Pangatungan,M.(2022).Specialeducationbook:aresourcebookforteachersandother professionals
servicing students with disabilities. Palmetto Publishing.

Tilak J.B.G (2018).Educationanddevelopmentinindia:criticalissuesinpublic policyand development.
Springer Singapore.

UNESCO (2004). Education for All: The Quality Imperative. EFA Global Monitoring Report.
Paris

UNESCO(2009).ReportonEducationforsustainable development.



SEMESTER-I
Course Name: Psychology of Development and Learning
Course Code: 25SEPG201CPC2

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 3 short answer type
notes of 3.5 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction
ThiscourseprovidesthelearnergainfoundationalknowledgeinEducationalPsychology. Thiscourse

provides students an opportunity to advance their knowledge and understanding human development
from infancy through adulthood. Emphasis is given to physical, cognitive, social and emotional
development across the lifespan as well as motivation and learning across contexts. Theories of
Intelligence which comprised of many factors are explained in the course. In this course the learner will
review the theoretical approach for personality. This course deals with the importance and contribution
of educational psychology on the theory and practice of education

Learning Outcomes:

Describemultipledimensionsoflearner‘sdevelopmentanditsimplicationsonlearning
Reflectontheprocessoflearningfromthepointofviewofdifferenttheoreticalperspectives
Gainsystematicknowledgeaboutmotivationanditsinfluenceon learning
Conceptualizedifferenttheoriesoflearningandcreativity
Recognizetheconceptofpersonalityandmethodsofassessingpersonality
Applytheknowledgeandskillsgainedinthiscoursetoenhancethelearninganddevelopmentof persons
with special needs

o arwnE

Unitl
Educational Psychologyand UnderstandingtheDevelopmentofthelLearner

1. Educational psychology:Nature,scope,Principlesofeducationalpsychology.
MethodsofEducationalPsychology:Observation,Experimentalmethod,Correlational, Clinical and Case
Study

2. Applicationsofeducationalpsychologytopersonswithdisabilitiesand trendsinEducationalPsychology

3. Development—ConceptanddimensionsofDevelopment:Physical,Intellectual, Emotional,Social,
Language and Moral dimensions. FactorsaffectingGrowthand Development

4. TheoriesofDevelopment:Intellectualdevelopment—Bruner,Psychosocial development-

EriksonandMoralDevelopment-Kolhberg. Methodsofstudyingdevelopment:Longitudinal, Cross-
sectional,Cohortsequence, Typesofdevelopmentaldelays:Cognitiveskills,Socialandemotionalskills,Spe



echand languageskills and Gross and Fine motor skills

Unit2:
LearningandMotivation

1. Conceptandnatureoflearning

2. TheoriesofLearningandtheireducationalimplications:Lewin’sfieldtheory,Gagne’stheoryof
Learning and Donald Norman’sInformation Processing theory

3. TransferofLearning:TypesandTheories-TheoryofldenticalElementsandTheoryof
Generalization — Educational implications of transfer learning

4. Motivation:Typesofmotivation:IntrinsicandExtrinsic-Factorsfacilitating motivation

5. TheoriesofMotivation(Maslow,McClelland)andtheireducational implications

Unit3:
Intelligenceand Creativity

1. Intelligence:Nature& meaning

2. Theoriesofintelligence: Two-factorTheory(Spearman),MultifactorTheory(Thurstone),
Structure of Intellect (Guildford) and Multiple Intelligence Theory (Howard Gardner)

3. Assessmentofintelligence:Verbal, Non—Verbal,Performance, IndividualandGroup

4. Creativity-Concept,Characteristics,StepsofCreativity —FactorsinfluencingCreativity

5. TheoriesofCreativity:Taylor’sLevelofcreativityand Arieti’sTheory -Measurementof
Creativity

Unit4:
Personality&GroupDynamics

1. Personality:Concept&Nature-FactorsinfluencingPersonality

2. TheoriesofPersonality: TypeApproach(Galen,Sheldon,Kretschmer,Jung), TraitApproach:
(Allport, Cattell, Big Five Theory), Type-cum-Trait Approach (Eysenck), Psychoanalytical
Approach (Sigmund Freud) and Humanistic Approach (Maslow, Carl Rogers)

3. MeasurementofPersonalityinEducationalsettings: Toolsand Techniques

4. GroupDynamics&L eadership-GroupDynamicsCharacteristicsandTypeofGroups -
Educational Significance of Group Dynamics

5. QualitiesofGoodEducational Leadership.

Coursework/Practical/FieldEngagement
1. Identify a child with developmental delay in early intervention programme.Prepare and

implement programme that can help the child make progress. Submit the report of the
intervention programme undertaken by the student learner.

2. Choose an appropriate skill to teach a student with special need.While teaching the skill,
observe if the child is physically and intellectually capable of learning the skill, how this
learningmotivatethechildandhowsuccessfulhe/sheinlearningtheskill. Makeareportand submit

3. ExplorethedifferencesbetweenintrinsicandExtrinsicmotivationwiththehelpofexamples and
discuss in the classroom

4. Visitinclusive/specialschoolandobservecreativeskillsofchildrenwithspecialneedand also plan



programme to enhance the creative skills of two children with special needs

. 2.Administerandinterpretindividualtestintelligence—oneforchildwith nondisabledand

childwithspecial needs

. Visit inclusive/ special school. Identify two children with special needs or identify two adult

with special needs and assess their personality characteristics in the dimensions of: activity-
passivity, enthusiastic- non enthusiastic, assertive- submissive, suspicious- trusting,

depressive- non depressive, andemotional stability- emotional instability . Record the

assessment report and submit

RecommendedReading

1.
2.

3
4.
5

9.

10.
11.
12.
13.
14.

15.
16.

Aggarwal,J.C.(2009).ChildDevelopmentandtheProcessofLearning,ShipraPublication, Delhi
Aggarwal,J.C.(2008).EssentialsofEducationalPsychology(2"Edition)VikasPublishing House
Pvt, Ltd., New Delhi.

. Anderman,E.,&Corno,L.(Eds.).(2013).HandbookofEducationalPsychology.London:Routledge.

Bernstein,D.(2018).EssentialsofPsychology.Boston:CengageLearning.
Bichkard,M.H.(2000).MotivationandEmotion: AnlnteractiveProcessModel.InR.D.
Ellis,N.Newton (Edn). The Caldron of Consciousness. Pp.161-178. J.Benjamins.

Bower,G.H. and Hilgard, E.R(1981).Theoriesof learning.PrenticeHall, Inc.EnglewoodCliffs,
New Jersey.

Chauhan, S.S. (2006). Advanced Educational Psychology. New Delhi:Vikas Publishing House
Pvt. Ltd.
Chauhan.S.S.(2007).AdvancedEducationalPsychology(7"Edition),VikasPublishingHouse Pvt.
Ltd. New Delhi.

Crow,L.D.&Crow.A.(2008).HumanDevelopmentandLearning.NewDelhi: Surjeet
Publications.
Dandekar,W.N.&Sanyogtala.M.(2002).PsychologicalFoundationsofEducation(3rdEd.). New

Delhi:McMillan India Ltd.
Daniels,H.&Edwards,A.(2004).PsychologyofEducation.NewY ork:Routledge.
Guilford,J.P.(1967).NatureofHumanlIntelligence,NewYork:McGrawHill
Kincheloe,L.&HornJr,R.A.(2007).ThePraegerHandbookofEducationandPsychology. New
Delhi:Atlantic Publishers & Distributers (p)Ltd.

Meltzer, L. (Ed.). (2018). Executive Function in Education: From Theory to Practice.
GuilfordPublications.

Sluckin,W.(2018).EarlyLearninginManandAnimal.London:Routledge.
Wixted,J.T.(2018).Stevens'HandbookofExperimentalPsychologyandCognitive Neuroscience,
Developmental and Social Psychology (Vol. 4). New Jersey: John Wiley & Sons.

WebL.inks:

1.

https://iwww.simplypsychology.org/piaget.html

2. https://en.wikipedia.org/wiki/Developmental_psychology

o ks w

http://ncse.ie/wp-content/uploads/2014/10/ChildrenWithSpecialEdNeeds1.pdf
http://www.parentcenterhub.org/ld/14 05 13 web.pdf
http://www.indiana.edu/~educy520/sec5982/week_3/cohen88.pdf
https://www.education.ie/en/Circulars-and-Forms/Active-Circulars/cl0035 _2017.pdf

http: //wvwv ncert.nic.infannouncements/oth announcements/pdf files/NLEPT Catalogue.pdf
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Course Name:ldentification,AssessmentandNeedsofPersonswithHearing Impairment

Course Code: 25SEPG201SDHIT1

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 3 short answer type
notes of 3.5 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction

The course aims to develop an understanding of applications of various audiological,
speech, language and communication assessments for recommendations of various
educational practices. The said course would also help learners to appreciate the role of
professionals to address the needs of the child with hearing impairment in a holisticmanner

using team approach.

Learning Outcomes:

Aftercompletingthecourselearnerwillbeable to

e ExplainAudiologicalevaluationandreflectitsapplicationineducationofPwHI.

e Explainvariousissuesrelatedtoassessmentoflanguageandcommunicationof
PwHI.

e Discussassessmentofcommunicationandsuggest/undertakeappropriateactions.

e Explainthepracticesineducationalassessmentincludingthesettingupofaneducational
centre.

e Describe the importance of teamapproach and reflect on their role in assessmentand

identification of needs of PwHI.

Unitl:
Audiological Assessment,ldentificationand AddressingNeeds



OverviewandneedofvariousAudiologicalassessment.

ChoiceandselectionofAudiologicaltestsaccordingtoageandfunctionalabilitiesof the
child.
Overview of Audiological assessment of children with additional/associated

disabilities.

Selection of modality/method of management (auditory, speech reading vs. manual
communication) based on aided performance (aided audiogram & speech
identification).

Recommendation of educational set-up (special, partial integration vs inclusive

education) based on aided performance (aided audiogram & speech identification) as one

ofthe factors.

Unit2:

SpeechAssessment, Identificationand AddressingNeeds

Overviewofacousticsofspeech;Classificationofspeechsoundsbasedonmajor acoustic
Cues.

Compareandcontrastspeechdevelopmentintypicaldevelopingchildrenand CwHI.
Phonological errors as a function of audiogram configuration (flat, gradually sloping
and steeply sloping) and degree of hearing loss.

Selectionofappropriatestrategies, material,andequipmentforteaching speech.

Needforuseofregionallanguagebasedspeechassessmenttests.

Unit3:

LanguageAssessment andEducational Assessment

1.

Assessment of verbal language and Indian Sign Language in PwHI across age groups:
Challenges and concerns (standardized versus teacher made tools; Setting of norms;
measuring receptive and expressive language; identifying measurable indicators).
Identification of signs of language deprivation and its impact on social, emotionaland
psychological aspects in PwHI. Importance of early Indian Sign Language
foundation(L1)forsecondlanguage(L.2).

Biological foundations and research in early development of verbal language and ISL,;
experiences in the past two decades.
ReceptiveandExpressiveassessmentoflSLasasubject.

Concept, Scope, and principles of Educational Assessment, Importance of holistic

assessment in education and focus on strength based approach.



6. Methods, Techniques&toolsforeducationalassessment&Reporting: Formal&
Informal, Parameters for selecting medium of instruction for PwHI: Language/s used

at home, school & community.

Unit4:
TeamApproachinAssessment, Identification&AssessingNeeds

1. TeamApproach:concept&types(Multidisciplinary,InterdisciplinaryandTrans-
disciplinary).

2. Roleofvariousstakeholders:professionals,personnel,parent,deafmentor,signlanguage teacher,
interpreter and the PwHI.

3. ConstitutionofteamwithreferencetoPwHI:Considerationsonage,severityand  associated
conditions.

4. Team’srolebefore,duringandafterassessment;ldentifyingandaddressingthe needs and
planning interventions and transitions.

5.  Team’sroleinoutcomemeasures:Periodicassessmentandevaluation;reviewof

performanceagainstpreviouslysetgoals.

Coursework/Practical/FieldEngagement
e Compiling a set of 10 aided audiograms and aided speech identification scores for
selection of modality, method of communication and educational set-up.

e Interviewwithatleastl0deafindividualsontheirearlylanguagelearning experiences at

home and in educational settings (speech and/or ISL).
e Reviewtwocaserecordsandreflectupontherolesandresponsibilitiesofteam members.
¢ Reflectionsonchangingtrendsinlanguageassessment.
e Compilingofrecentlydevelopedspeech,verballanguageandISLtestsinindia.

e Visitaneducationalclinic/centreandreviewthedifferenttoolsavailablefor educational

evaluation of PwHI.

Transaction&Evaluation
Lecture-cum-demonstrations, Assignments,Journals,Group Discussions, Interviews,andClass

tests.

SuggestedReadings
e Beattie, R.G. (2001). Ethics in Deaf Education: The First Six Years. Academic

Press Inc., New York.

e Billeaud, F. P. (2003). Communication Disorders in Infants and Toddlers:



Assessment and Intervention. 3" ed. Butterworth Heinemann.
English,K.M.(2002). CounselingChildrenwithHearing ImpairmentandTheir
Families. Allyn and Bacon, Boston.

Gipps, C. (1996). Assessment for learning. In Little, A. and Wolf, A. (eds).
Assessment in transition: Learning, monitoring and selection an international
perspective. Oxford Pergamon Press, London.

Gronlund, N.E., & Linn, R. (1990). Measurement and evaluation in teaching
(6™MEdition). Macmillan, NewYork.

Hamayan, E. V. (1995). Approaches to alternative assessment. Annual Review
of Applied Linguistics, 15,212-226.

Harrison, M., Roush, J., & Wallace, J. (2003). Trends in age of identification
and intervention in infants with hearing loss. Ear and Hearing, 24(1), 89-95.
Headington, R. (2003). Monitoring, Assessment, Recording, Reporting &
Accountability. (2" ed.). David Fulton. London.

Hibbard, K. M., & others. (1996). A teacher's guide to performance-based
learning and assessment. Alexandria, VA: Association for Supervision and
Curriculum Development.

Jalvi, R., Nandurkar, A., & Bantwal, A. (2006). Introduction to Hearing
Impairment. Kanishka Publication, New Delhi.

Johnson, C. D., & Seaton, J. (2010). Educational audiology handbook (2nded.).
Clifton Park: Delmar Cengage Learning.

Mathew, S. (2005). Evaluation: Curricular strategies and adaptations for
children with hearing impairment. Kanishka Publication, New Delhi.

Mathew, S. (2010). Educational Evaluation. Curriculum and teaching strategies
for CWHI. MED SEDE (HI) Manual, IGNOU, New Delhi.
Mathew,S.,&Mishra,A.(2010).Knowledgebasedevaluationofstudentswith
hearing impairment. Journal of NCED, Vol 2, Issue 1, page 26-33.

Mc. Laughlin, J. A. & Lewis, R. B. (2001). Assessing students with special
needs. (Ed. V). Merrill & Prentice Hall, New Jersey.

Mehrens, W. A., & Lehmann, I. J. (1991). Measurement and evaluation in
psychology (IVED). Harcourt Brace College. New York.

Northern, J. L., & Downs, M. P. (2002). Hearing in Children. 5th Edition.
Williams and Wilkins, Philadelphia: Lippincott.

Owens, R.E. (2012). Language development: An introduction (8th ed.).
Pearson, Boston.



QuigleyS.P.&Paul,P.V.(1984).Languageand  deafness,College—HillPress Inc.
California.

Status of Disability in India (2007). Hearing Impairment and Deaf-blindness.
Rehabilitation Council of India, New Delhi.

Yoshinaga-ltano, C. (2003). From screening to early identification and
intervention: Discovering predictors to successful outcomes for children with
significant hearing loss. Journal of deaf studies anddeaf education, 8(1),11-30.
Yoshinaga-ltano, C., Sedey, A. L., Coulter, D. K., & Mehl, A. L. (1998).
Language of early and late identified children with hearing loss. Pediatrics,
102(5), 1161-1171.

Waldman,D.,&Roush,J.(2010).Y ourchild’sHearinglLoss; AGuidefor
Parents.PluralPublishing,SanDiego.



Semester 1

Course Name: CurriculumandTeachingStrategiesforPersonswithHearing
Impairment

Course Code: 25SEPG201SDHIT2

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 3 short answer type
notes of 3.5 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction

The course is designed to add on the specialized curricular requirements of PwHI and
strategies in both special and inclusive classrooms. Having the foundations of curriculum
design and approaches, the learners will be able to apply it while studying and designing

the curriculum for PwHI.

Learning Outcomes:

Aftercompletingthecourselearnerswillbeableto

e Describe the curricular needs, framework and practices emerged out of the

paradigmshift in education.
e Explainthebases,types andstrategiesofcurricularadaptations.
e Understandtheconceptandstrategiesindifferentiatedinstructions.
e Explaintheprocessesandtheoriesofliteracydevelopment.

e Explainthemultipleliteracyandtheirapplicationsin curriculum.

Unitl:
CurricularNeeds and CurricularAdaptationsatDifferentLevels

1.  Paradigmshiftineducation:school,teacher,learner&curriculumfor21century.
2.  Differentialcurricularneedsofearlyandlateintervenedchildrenwithhearingimpairment.

3.  Domainsofdevelopmentfacilitatingschoolreadinessforinclusiveeducation.



4. Basesofcurricularadaptations&decisionmaking.

5. Typesofaccommodations,modificationsandtheir applications.

6. Strategiesofadaptationoftextofdifferentschoolsubjects.

Unit2:

DifferentiatedInstructions

Relevance&Concept.

Elements of differentiated instructions (Knowing the learner, assessing the
learner,school climate, instructional strategies, adjustable assignments).
Needassessment&decisionmaking.

Learningpyramid.

Masterylevellearning.
Unit3:

LiteracyDevelopment& Teaching Strategies

1.

o & 0N

Deafness&literacyissues;Roleofeducationalbililingualisminliteracy
development.

Theoriesofliteracydevelopmentandtheir applications.
Processesinvolvedinreading&writing.

Processesinvolvedinspeaking, listening&signingforliteracy development.

Metacognitivestrategies&instructionalpractices.

Unit4:

Research&DevelopmentinLiteracy

1.
2.

Currentstatusofliteracyandliteracyresearchindeafindividualsinindia: Anoverview
Priorityareasofresearch:PeertoPeerDeafMulti-literacy,Roleoftechnologyinliteracy
development, Language deprivation studies.
Identifyingthegapsinliteracydevelopmentandresearchpractices.

Research trendsin literacy developmentatdifferentlevelsin thepasttwo decades
(including bilingualism and early language development).

Evidencebasedpracticesinliteracydevelopment.

CourseWork/Practical/FieldEngagement

e Select a text of your choice and adapt the content in terms of knowledge, language,
presentations illustrations.

o WriteanessayontheMontessoricurriculumanditsrelevancetochildrenwith hearing
impairment.



Profilethe currentlevel offunctioningofliteracyinatleastl0deafindividualsand
interviewthemontheirschoolexperienceincontextofliteracydevelopment.

e Writeanessayonroleoftechnologyinliteracydevelopmentindeaf individuals.
e Listatleast2onlineresourcesfordeafindividualstoimprovetheirliteracyskills.

e Presentanarticlepublishedafter2015inanindexedjournalonliteracy.

Transaction&Evaluation
Lecturescumdemonstrations,GroupDiscussions, Interviews, Self-learningandWorkshops.

SuggestedReadings

e Armstrong,D.G.(1989).Developing&documentingthecurriculum. Allyn & Bacon,
London.

e Beane J. A., Toeepfen, C. F., Allen, S. J. (1986). Curriculum planning &Development.
Allyn & Bacon, London.

e Bhattacharya,T.,Fan,H.R.,Gillen,J.,Mathew,S.,Panda,S.,Papen,U.,&Zeshan,U.

(2017).PolicyReporton‘“PeertoPeerDeafLiteracy”.(P2PDL).

e Gregory,S.,Powers,P.,&Watson,S.(1998).IssuesinDeafEducation. David & Fulton.
London.

e Judy,W.(1998).Adaptinginstructionstoaccommodatestudentsininclusive settings.
Pearson Publication, London.

e Mishra, A. (2012). Research of deaf and hard of hearing in India. Status of Disability in
India, Rehabilitation Council of India, New Delhi.

e Nodoushan, M. A. S. (2008). Language and literacy development in prelingually deaf
children. ERIC Clearinghouse.

e Ornstein, A. C., & Behar—Horenstein, L. S. (1999). Contemporary Issues in Curriculum
(11 Ed.). Allyn & Bacon, London.

e Owens,R.E.(2012).Languagedevelopment: Anintroduction(8thed.). Pearson, Boston.

e Papen, U., & Gillen, J. (2022). Peer to Peer Deaf Multiliteracies: Experientialpedagogy,
agency and inclusion in working with young adults in India. International Journal of
Inclusive Education, 1-22.

e Research Briefs by Visual Language and Visual Learning (VL2), Gallaudet University
(https://vI2.gallaudet.edu/research-briefs) ISL  translation
(https://www.youtube.com/watch?v=q8A3gqVsdbM&list=PLCNhT2mOu6SA3ERrIFF3hgcz
IrmxiOSCv )

e Sampson, M., Allen, R. V., & Sampson, M. B. (1991). Pathways to literacy. Holt


http://www.youtube.com/watch?v=q8A3gqVsdbM&list=PLCNhT2mOu6SA3ERrIFF

Rinehail & Winston Inc., London.

Searfoss, L. W., &Readence, J. E. (1989). Helping children Learn to Read. Allyn

&Bacon, London.

Spodek, B., & Saracho, O. N. (2006). Handbook of Research on the Education of

Young Children. (11 Ed). Lawrence Erlbaum, London.

Status of Disability in India (2007). Hearing Impairment and Deaf- blindness.

Rehabilitation Council of India, New Delhi.

Stokes, J. (2000). Communication options. In J. Stokes (Ed.), Hearing impaired infants—

Support in the first eighteen months. Whurr Publishers Ltd., London.

Tannen, D., & Tanner, L. (1995). Curriculum development: Theory to Practice (111 Ed.).

Merryl & Prentice, New Jersey.

Tompkins, G. E., &Hoskisson, K. (1995). Language arts: Content & Teaching

Strategies (I11 Ed.). Merryl & Prentice, New Jersey.

Wallang, M. G. (2007). Sign Linguistics and Language Education for the Deaf: An

Overview of North-East Region. Academic Excellence, New Delhi.

e Zeshan, U., Huhua Fan, R., Gillen, J., Panda, S., Papen, U., Tusting, K. P. & Webster, J.
(2016). Summary Report on "Literacy development with deaf communities using sign
language, peer tuition, and learner-generated online content: sustainable educational

mnnovation”.



SEMESTER-I

Course Name:
Educationalassessment&interventionanda
ssessment of psycho-educationalaspects

Course Code:25SEPG201SDHIP1
Course Code: Area E1 (A)

Credits: 04 Max. Marks 100
Hours: 120

Briefdescription: NationalEducationPolicy(NEP)2020laysemphasis onthewaylearners learn,
so the stress is how they learn. The creativity, critical thinking are essential and so is the urge
i.e. disposition and motivation important for learning. NEP 2020 emphasises on ‘higher
order’ cognitive capacities, emotional capacities and also lays stress on formative
assessments of the ‘foundational capacities of literacy and numeracy’ for
facilitatinglearning.Henceit is imperativeto givepractical exposureto teachertrainees
i.e.thelearners in undertaking different practical in special schools, inclusive set ups, or
training centres. This practical will give exposure also for use of technology in teaching and
learning, removing languagebarriers, increasingaccessfor ~ Divyangaasspecified
byRPwWDACt2016.

Thispracticumwillcoverthefollowingtwoareas:

(1) Educationalassessmentandinterventionofacademicschoolsubjects(90hours)
The Educational assessment of academic school subjects is suggested to be conducted face to
face and also by using ICT. Based on the assessment outcomes, intervention strategies be

suggested and recorded.

Sl. Tasksfor Educationa Specificactivities Hrs |Submission
No. Teacher | settings

Educators




1 | Administration of Educational | Collect and administer 15 | Journal
toolsavailablefor assessment | different tools (Minimum with
Educational centre/clinic | 4)availableforevaluation
Evaluation and / NGO and provide guidelines to reports
prowdmg_ teacher_s /parents_. &reflectio
intervention or 1. Typicallyhearing
guidelines children ns

2. Childrenwithhearing
impairment.

2 | Observation and Observation & 15
administration of administration of two
toolsforevaluation tests/checklist/ratingscales
ofCWHlinareas for the three areas on
like CWHI at different levels
1. Communication, and report the findings.

2. Socio-emotional Provideguidelinesforthe
Maturity parents.

3. Scholastic 1.Preschoollevel—(1 child)
Achievement 2. Primarylevel-(1 child)

3 |Development of Preparing blueprint and 15
Teacher Made Test developmentofTeacher
(TMT) Made Test for school

subjects.

1. Language 2.Math
3. Science 4.Social
Science

4 Development of Develop materials for 15
materials for literacydevelopmentusing
literacy ICT. Prepare tips/
developmentusing exercises for the
ICTandproviding improvement in lacking
tips areas.

1. prereadingskills
2. prewritingskills

5 AlLessonplanning Develop3lessonplansand 30
demonstrateanyonemodel
lessonplanusingEducation
CoPilot Al Tool
Total 90

(2) Assessmentofpsychoeducationalaspects(30hours)

The assessment ofpsycho- educational aspects is suggested for enabling the trainees to

observetheadministrationoftestsforassessingmotivation,selfefficacy,memory&critical thinking.

Sl.

No.

Tasksfor
Teacher

Educators

Educationa

| settings

Specificactivities

Hrs

Submission




Psycho — Educational | Observing testing of 30 | Journal
Educational assessment | different tools (Minimum with
aspects centre/clini | 4)availableforassessment reports
¢/NGO of &reflectio
1.Motivation, ns
2. SelfEfficacy,
3. Memory,

4. Criticalthinking
on typically hearing
childrenor/andCWHI




SEMESTER-I
Course Name:

Audiological&SpeechEvaluations&lInterventionandAssistiveDevices

Course Code: Area E1(b)

Credits: 4
Hours: 120

Course Code: 25SEPG201SDHIP1

Max. Marks: 100

Brief description: A special educator for children with hearing impairment needs adequate

information about hearing impairment, hearing assessment, listening training, hearing

devices, assistive devices, speech evaluation and correction and troubleshooting of hearing

devices. This course is designed to allow the learner to get a foothold on this allied area to

better deal with the child with hearing impairment in the classroom.

Sl. Tasksfor Settings Specificactivities Hours| Submissions
No. Teacher
Educators
1 | Observing Audiology | Below2years 12 | Observatio
behaviouralaudiolo |[clinic  BehaviouralObservation N renorts
gical tests in Audiometry(2children) P
children of « Visual Reinforcement for each
different age Audiometry(2 children)
- case.
groups. Writing 2 1o Syears
observationreports  Conditioned play
for each child. audiometry(2children)
) Journal
e Speech audiometry
(Closed-settesting)(2 with
children) reflections
Abovebyears
e Puretoneaudiometry(2c
hildren)
e Speechaudiometry:Open-
set testing(2 children)
2 | Observing Audiology | e Immittanceaudiometry(2 6
physiological and clinic children)
electro- e Oto-acousticemission(2
physiological children)
testing in children e Auditory Evoked

of different age
groups. Writing
observationreports
foreachchild.

potentials(2children)




Counselingabout  |Audiology |e Observe the audiologist 6
hearing loss clinic counselingtheparents/family
aboutthechild’shearingloss,
its probable causes, type,
degree, configuration, impact
on various aspects of
development, management
options(3children)andwrite
detailed observation reports.
Observinghearing  |Audiology [ Hearingaidselection(2 10
aid trial and clinic children each)
measurement of e Measurementofaidedaudiogram
outcome, making (2 children)
recommendation e Measurementofaidedspeech
based on aided detection / identification (2
audiogram and children)
speech e Observing the audiologist
identification counselingthefamilyaboutthe
scores. hearing aid benefit (2 children)
Documentingeach » Making recommendations
observation. regarding mode oftraining and
educational placement (10
childrenindifferentagegroups)
Hearing and Audiology | Observe the audiologist 4
assistivedevices clinic conducting counseling of
counseling parents/family about different
hearingdevices(differenttypes of
hearing aids, ClI) their
advantages and limitations and
criteria for recommending (2
cases).
Listeningtraining  |Audiology | Prepareanddemonstratelesson 10
clinic plans for listening training for
children
e Below2years(2 plans)
» Between2to5years(2 plans)
e Abovebyears(2 children)
Screening for Inclusive | Compilealistofavailabletools 6
hearinglossusing  school/ for hearing screening, with
checklists clinic special emphasis on school

children.

e Administer any one checklist
havingsignsandsymptomsof
hearing loss and behavioural
observationonprimaryschool

children (20 children).




8 | Careand Special e CarryingoutLing’s6 sound 12
maintenance and  |school test(2 children)
troubleshootingof e Preparing a pamphlet, handout
hearing aids and for care and maintenance of
cochlearimplants hearingdevicesinlocallanguage
using pictures and illustrations.
» Explanation of care and
maintenanceofhearingdevices
to parents (2 children)
e Troubleshootinghearing
Aids (2 nos.)
e ObservingtroubleshootingofCl
(2 nos)
9 | Roomacoustics Special e Studyingtheroomacousticsand 6
school / suggesting modifications for
Inclusive classroom acoustics to optimize
school auditory and visual reception of
speech(linclusiveschoolandl
special school).
10 | Observingspeech  |Speech e Evaluation of phonation in 12
evaluation and clinicand normalhearingchildrenand
measuringspeech  |special CWHI (2 each)
intelligibility school e Evaluationofarticulationin
normalhearingchildrenand
CwHI (2 each)
e Measuring intelligibility of
speechoftypicallydeveloping
children and CWHI (6 each)
11 | Speechcorrection  |Speech e Observing correction of 12
clinicand articulation,supra-segmentals,
special voice and intelligibility in
school CwHI (5 children).
e Making 5 lesson plans and
demonstratingonemodelplan
for speech correction in
CwHI.
12 | Hometrainingand  [Speech& | Based on the auditory, 6 | Home
counseling Hearing speechandlanguageabilities -
e : training
clinic/ of children, prepare home
Special training plan (2 children) and
school/  |e Counsel families of 2 children ,
) . ) . counseling
inclusive regarding home training
school activities to improve listening
skills,articulationandlanguage.
13 | Use of Apps for Hearingand |e Familiarizing with available 6
Speechoutcomes  [speech Apps for speech training and
Clinic measuringspeechoutcomesin

children

o Useoffreedownloadableapps
for measuring outcomes of
phonation

andarticulationofCwHlI




14 | HearingAssistive  [Hearingand [e Compile a list of hearing 6
Technology speech assistivetechnology/assistive
Clinic listeningdevicesavailablefor
PwHI, including alerting
devices,intermsoftheir providers,
pricing, etc.
15 | Schemes for Hearingand | Prepare a list of all available 6
procurementof speech schemesthatprovidedifferent
hearingdevices Clinic types of hearing devices to

PwHI and list the provisions
under the schemes.

e Interview5PwHIwhohave
availed of hearing devices
under any scheme and
documenttheirexperiences.

120




SEMESTER-II

Course Name: Research Methodology and Statistics
Course Code: 25SEPG202CPC3

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 3 short answer type
notes of 3.5 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction:

Research methodology and statistics are indispensable components of academic learning that
empower students with the essential tools to navigate the complexities of the modern academic
and professional landscape. Research methodology serves as the guiding framework for the
systematic exploration of knowledge, offering students a structured approach to investigating
questions, testing hypotheses, and contributing to the ever-expanding body of information
within their chosen fields. It equips them with the skills needed to design robust studies, select
appropriate data collection methods, and employ rigorous analytical techniques.

Learning Outcomes:

Aftercompletingthecoursethelearnerwillbeableto:

Describetheconcept,meaningandmethodsofresearchineducationandspecial
education.
Developanunderstandingoftheresearchprocessandacquirecompetenciesfor
conducting a research.

Applysuitablemeasuresfordataorganizationand analysis.
Abletointerprettheresultsandpresentresearch report
Shouldbeawareofthewritingprocessforthepaperofresearchandhowitwas
published in a reputable publication



Unitl:

IntroductiontoResearch

1.

2.

Research:Concept,Meaning,andimportanceofresearch.NeedforResearchinEducationandSpecial
Education

Methods of Research. ResearchDesign —Concept,meaningandTypes—Featuresofgoodresearch
design

Descriptive/ Analytical, Applied/Fundamental, Quantitative/Qualitative,
Conceptual/Empirical,Historical,Longitudinal, Cross-sectional,Ethnographicand

clinical studies

ResearchProposalWriting .ResearchReporting—Types-Stepsinreportwriting—
Precautionsandlmportance - Chapterization, Writing, Bibliography Format
EthicalissuesinResearchandResearchPublications—Ethicalissuesrelatedto publishing:

Plagiarism and self plagiarism.Article Publication: Layout of a Research Paper- Journals in
Education and SpecialEducation — h-index, i10 index - SCI & SSCI indexed Journals

Unit 2:

Process of Research

1.

IdentificationandformulationofResearchProblem, LiteratureReview,ResearchGap

Analysis,Formulationofhypothesis,datacollection,dataanalysisand reporting

2.

3
4.
5

Hypothesis—Concept,Meaning, Definition, Types

. SampleandSamplingTechniques,SamplingFrame,SampleError

Variables—Concept,meaning,typesofvariables; Threatsin Research
ProcessofToolConstruction-ltemselection,establishingnorms,tryout,pilotstudy, item analysis;

. Standardization of Tool — Establishing Reliability & Validity

Unit3:

DataAnalysis

1. Data-Typesofdata:PrimaryandSecondarydata,DataCollection: Methodsand
Organization of data: Array, Frequency, Grouped distribution

2.

DataAnalysis—Meaning,ImportanceandTypes—ScalesofMeasurement-Normal

distribution Curve, Standardization of data - Standard Score - Z Score
3. ParametricandNonParametrictests —Conceptandmeaning

4. Process and Applications of Quantitative Research Methods and Analysis — Descriptive
Statistics: Measures of central tendency and Dispersion: Mean, Median and Mode,
Standard deviation and Quartile deviation,

5. Process and Applications ofQualitative Research Methods and Analysis — Grounded
Theory, Ethnography and Case Study, Narrative/ Discourse and Visual Methodologies,
Mixed method, Themes, Coding and Presentation



Unit4:
InferentialStatistics
1. InferentialStatistics —Studentt-test, ANOVA, ANCOVA

2. Standard error of Mean, Confidence level, degree of freedom, one tail, two tail test-Type | and
Type Il Errors

3. Correlation: Product Moment, Biserial-r, point — biserial, Phi-Coefficient, Regression Analysis
4. StatisticalSoftwarePackages,SPSS,Jamovi,Amosetc.,
5. Graphicalrepresentationofdata—BarDiagram,PieChart,Scatterdiagram,line Diagram, Doughnut,
Bubble, Radar
6.
Transaction

Lectures,Handsonexercises,Demonstrations,Readingandreflecting,
Course work/Practical/Field Engagement

o FieldVisitstoResearch Institutions
o WorkshopsandTrainingSessions

o Project(s)(Group/SmallGroup/Individual)

o FieldTripsandSiteVisits
o Analyzeasetofdatausingcomputer application

o Assignment(s)(Group/SmallGroup/Individual)

Recommendedreadings

e BasicResearchandStatisticsBookMaterial,Dr.B.R.AmbedkarOpenUniversity,
Hyderabad, 2020

e Berg&Lune(2011),QualitativeResearchMethodsfortheSocialSciences,
Pearson Publication, Boston.

e BernardOstle(2012),StatisticsinResearch:BasicConceptsandTechniquesfor Research
Workers, Literary Licensing, LLC

e Best, J. W., & Kahn, J. V. (1996). Research in Education Prentice-Hall of India,
NewDelhi.

e Bogdan&Biklen(2007),Qualitativeresearchforeducation: Anintroductiontothe
methods (5thed). Pearson, Boston.

e C.R.Kothari(2004),ResearchMethodologyMethods&Techniques,NewAge International
(P) Limited, Publishers, New Delhi

e ChaitanyaKumar(2021),BasicResearchMethodsandStatisticsforSocialSciences Kindle
Edition, Insha Publications

e Cohen,J.(1988).StatisticalPowerAnalysisfortheBehavioralSciences.Academic Press,
New York.
e Dooley,D.(1997).SocialResearchMethods.Prentice-Hallofindia,New Delhi.



DuncanCramer(1996),BasicStatisticsforSocialResearch:Step-by-StepCalculations &
Computer Techniques Using Minitab

Greene, S., & Hogan, D. (2005). Researching children's experience. Sage Publication,
London.

Grewal,P.S.(1990).MethodsofStatistical Analysis.SterlingPublishers,NewDelhi.
Guptha,S.(2003).ResearchMethodologyandStatisticalTechniques.Deep&Deep
Publishing, New Delhi.
JitendraKumaret.al.(2022),BasicResearchMethodologyandStatistics, ThakurPublication
Private Limited

Koul, L. (1996). Methodology of Educational Research. Vikas Publishing House, New
Delhi.

Lipsey(1990),DesignSensitivity:StatisticalPowerforExperimentalResearch, Sage
Publications, Newbury Park, CA.

Nancy et. al. (1999) Basic Research Methods and Statistics : An Integrated Approach:
An integrated approach, S.Chand (G/L) & Company Ltd Publishers
P.K.Mohanty&S.K.Patel(2019),BasicStatistics2ndEdition,Scientific Publishers

Potti, L.R. (2004). Research Methodology. Yamuna Publications,
Thiruvananathapuram.

Robertet.al.(2012)BasicStatisticsforSocialResearch:38(ResearchMethodsforthe Social
Sciences), Jossey-Bass Publication

Singh(2004), TestsMeasurementandResearchMethodsinBehaviouralScience, Tata
Mc Graw-Hill Publishing, New Delhi.

Vimal Agarwal (2022), Basic Research Methodology And Statistics, SBPD
Publications
Y.K.Singh(2006),FundamentalofResearchMethodologyandStatistics,NewAge
International (P) Limited, Publishers, New Delhi
https://ori.hhs.gov/module-3-elements-research

https://www.iedunote.com/research-
process#:~:text=The%20research%20process%20aims%20to, findings%20in%20a
%20research%20report.

https://southcampus.uok.edu.in/Files/Link/DownloadLink/RM%20U1%20P1.pdf

https://statisticsbyjim.com/basics/descriptive-inferential-statistics/
https://makemeanalyst.com/basic-statistics-for-data-analysis/



https://ori.hhs.gov/module-3-elements-research
https://www.iedunote.com/research-process#%3A~%3Atext%3DThe%20research%20process%20aims%20to%2Cfindings%20in%20a%20research%20report
https://www.iedunote.com/research-process#%3A~%3Atext%3DThe%20research%20process%20aims%20to%2Cfindings%20in%20a%20research%20report
https://www.iedunote.com/research-process#%3A~%3Atext%3DThe%20research%20process%20aims%20to%2Cfindings%20in%20a%20research%20report
https://www.iedunote.com/research-process#%3A~%3Atext%3DThe%20research%20process%20aims%20to%2Cfindings%20in%20a%20research%20report
https://southcampus.uok.edu.in/Files/Link/DownloadLink/RM%20U1%20P1.pdf
https://statisticsbyjim.com/basics/descriptive-inferential-statistics/
https://makemeanalyst.com/basic-statistics-for-data-analysis/

SEMESTER-II
Course Name: CurriculumDevelopmentandEducationalEvaluation
Course Code: 25SEPG202CPC4

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 09 questions in all, out of which students will be required to attempt 05 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 04 short answer type
notes of 03 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction

Changes in society constantly demand new knowledge and skills and require the continuous
development of our educational system. This course will provide the learner the foundational
know-how and theoretical underpinning of curriculum development from design and
implementation to evaluation. Furthermore, education is a continuous process which begins
with evaluation and ends with evaluation. This course intends to orient the learners with the
foundation, scope and practices followed in educational evaluation. The course also takes the
learnersonestepaheadbybuildinganunderstandingofthecontemporaryevaluationpractices as
well as programme evaluation.

Learning Outcomes:
Aftercompletingthecourse,thelearnerswillbeableto

« Analysevariousfoundations,theories,approaches,andmodelsofcurriculum
development

« Demonstratetheuseofdifferentapproachesandmodelstoevaluateacurriculum

» Explainthekeyconcepts inevaluationanddescribethedevelopmentsin evaluation

» Describethescopeofevaluationineducation

» Describetheuseof evaluationasaneffectivetool inteaching-learningprocess

» Describetheways andmeansofevaluationofprogrammes

Unitl:
CurriculumbDevelopmentandCurriculum Design
1. History,process,andprinciplesofcurriculumdevelopment
2. Typesofcurriculumdesign:Subjectcentered,Learnercentered, Integrated, Core
3. Foundationsofcurriculumdevelopment:Philosophical,Psychological,Sociological,
Political & Economic
4. TheoriesofCurriculumdevelopment:Structureoriented,Value-oriented,Content



5.

oriented & Process-oriented
Scientificandnon-scientificperspectives,approaches,andmodelsofcurriculum
development

Unit2:

CurriculumEvaluation

1.
2.
3.

ImportanceandNeedofcurriculumevaluation
AgenciesandProcessesofcurriculumevaluation
Approachestocurriculumevaluation:Scientificandhumanistic,Intrinsicandpay-off,
Formative and summative

Modelsofcurriculumevaluation

Stakeholdersincurriculumevaluation

Unit3:

FoundationsofEducational Evaluation

1.
2.

Meaningofeducationalmeasurement,educationalevaluation,andtheirrelationship
Evolutionofthefunctionsofeducationalevaluation:Measurement,transparency,
accountability, learning & decision making

Scope of educational evaluation: problem solving, accountability, knowledge
construction,capacitybuilding,organizationallearning&advocacyandcommunication
Principlesofeducationalevaluation
Typesofeducationalevaluation:Process,outcomes&Holistic

Unit4:

ConceptsandProcesses: EducationalEvaluation

1.
2.

ok w

Evaluationoflearning,forlearningandaslearning-Contexts,needandnature

Types of evaluation: Knowledge based, performance based, alternative and authentic
andToolsofevaluation:Roleplay,conceptmaps,interviews,writingsamples,projects,
exhibitions, reflective journals, rubrics, rating scales

Equity&fairnessinevaluationincludingadaptationsand accommodations
Concept,need,goals, tools and techniques of Evaluationofinstructionalprogram and its techniques
Reliability,validity,andsensitivityinprogramevaluation. Reviewingoutcomes

Transaction

Groupdiscussion, lecture-cum-discussion,paneldiscussion,schoolvisitsandteaching observations,
individual assignment of lesson planning based on learning needs in the classroom. Workshops
on developing tools for content and programme evaluation

CourseWork/Practical/Field Engagement

* Writea2000wordessay describingthecurriculuminactioninaninclusive school

» Interviewvariousstakeholdersofacurriculumtounderstandtheirperspectivesabout the
various elements of a curriculum

» Designrubricsforevaluatingstudentlearninginforanytwoareasoflearning/subjects

« Observe and prepare a report on evaluation practices at any two levels in (i) a



Mainstreamand(ii)aSpecialschool.Criticallyanalyzetheevaluationpractices.
+ Attendaprogrammeand submitanevaluativereportonthesame

RecommendedReadings

Aggarwal,D.(2007).Curriculumdevelopment:Concept,Methodsand Techniques.Book
Enclave, New Delhi.
AudreyNicholls,A.,Nicholls,S.Howard-(2018).DevelopingaCurriculum: APractical Guide.
Taylor & Francis.
Brady,L.&Kennedy,K.(2013).CurriculumConstruction.PearsonHigherEducation AU
CIET(2006).TheprocessofMakingNationalCurriculumFramework-2005:AVideo
documentary both in Hindi and English, CIET, NCERT, New Delhi.
Daniels,H.,&Porter,J.(2011).Educationaltheories,Culturesandlearning: Acritical
perspective. Routledge, London.
Endeley,MargaretN.&Zama,MarthaM.A.(2021).PerspectivesinCurriculumStudies.
Spears Book.
Jacobs,H.H.(1997).MappingtheBigPicture:IntegratingCurriculumandAssessmentK- 12
(Professional Development). Association for Supervision & Curriculum Development,
Alexandria.
Karami,H.(2018).FairnesslssuesinEducational Assessment. Taylor&Francis.
Moss.A.(2019).CurriculumDevelopmentinElementaryEducation. EDTECH.
Ornstein,A.C.,Pojak,E.F.,&O0rnstein,S.B.(2006).Contemporaryissuesincurriculum. Allyn
& Bacon, Boston.
Scott,D.(2015).NewPerspectivesonCurriculum,Learningand Assessment.Springer
International Publishing
Stufflebeam,D.L.&Kellaghan,T.(Eds).(2012).InternationalHandbookofEducational
Evaluation. Springer Netherlands.
SwarupaRani,J.(2004).EducationalMeasurementandEvaluation.DiscoveryPublishing
House
Talla,M.(2012).CurriculumDevelopment:Perspectives,Principlesandlssues.Pearson
Education India.

V.Ravi.(2015).CurriculumDevelopment. Lulu.com
Waugh,C.K.&Gronlund,N.E.(2013).AssessmentofStudentAchievement. Pearson.
Westbrook,J.,Durrani,N.,Brown,R.,OrrD.,PryorJ,Boddy,J.,&Salvi,F.(2013).

Pedagogy, Curriculum, Teaching Practices and Teacher Education in Developing
Countries. Final Report. Education Rigorous Literature Review. Department for
International Development.
Wiggins,G.,&McTighe,J.(2005).UnderstandingbyDesign.AssociationforSupervision and
Curriculum Development, Alexandria.
Wiles,J.(2009).LeadingCurriculumDevelopment.CorwinPress,NewJersey.
Wiles,J.W.,&Bondi,J.C.(2010).CurriculumDevelopment: AGuidetoPractice.

Prentice Hall, New Jersey.

Web Resources

https://oer.pressbooks.pub/curriculumessentials/chapter/chapter-factors-that-



https://oer.pressbooks.pub/curriculumessentials/chapter/chapter-factors-that-influence-curriculum-and-curriculum-evaluation/

influence-curriculum-and-curriculum-
evaluation/https://www.sagepub.com/sites/default/files/upm-
binaries/44333_12.pdfhttps://discover.hubpages.com/education/Curriculum-
Evaluationhttps://www.sciencedirect.com/topics/social-sciences/curriculum-

evaluation
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-
and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-
curriculum-models-that-address-contemporary-circumstance-
an/#:.~:text=Curriculum%?20design%20refers%20t0%20the, Curriculum%20models%20quid
£%20these%20processes. https://www.researchgate.net/publication/325088451 Curriculum
Design_and_Developmenthttps://portal.ct.gov/-/media/SDE/Health-
Education/curguide_generic.pdf



https://oer.pressbooks.pub/curriculumessentials/chapter/chapter-factors-that-influence-curriculum-and-curriculum-evaluation/
https://oer.pressbooks.pub/curriculumessentials/chapter/chapter-factors-that-influence-curriculum-and-curriculum-evaluation/
https://oer.pressbooks.pub/curriculumessentials/chapter/chapter-factors-that-influence-curriculum-and-curriculum-evaluation/
https://oer.pressbooks.pub/curriculumessentials/chapter/chapter-factors-that-influence-curriculum-and-curriculum-evaluation/
https://www.sagepub.com/sites/default/files/upm-binaries/44333_12.pdf
https://www.sagepub.com/sites/default/files/upm-binaries/44333_12.pdf
https://discover.hubpages.com/education/Curriculum-Evaluation
https://discover.hubpages.com/education/Curriculum-Evaluation
https://www.sciencedirect.com/topics/social-sciences/curriculum-evaluation
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://oer.pressbooks.pub/curriculumessentials/chapter/curriculum-design-development-and-models-planning-for-student-learning-there-is-always-a-need-for-newly-formulated-curriculum-models-that-address-contemporary-circumstance-an/#%3A~%3Atext%3DCurriculum%20design%20refers%20to%20the%2CCurriculum%20models%20guide%20these%20processes
https://www.researchgate.net/publication/325088451_Curriculum_Design_and_Development
https://www.researchgate.net/publication/325088451_Curriculum_Design_and_Development
https://portal.ct.gov/-/media/SDE/Health-Education/curguide_generic.pdf

Semester 2

Course Name: AdulthoodandFamilylssuesofPersonswithHearinglmpairment
Course Code: 25SEPG202SDHIT3

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 3 short answer type
notes of 3.5 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction

The course is designed to develop learners’ insight into transitional process from
adolescence to adulthood and issues related to adulthood of individuals with hearing
impairment. The learners are expected to appreciate the need for planning for adulthood
towards promoting their independent living, higher and vocational education as well as
employment. The course would build suitable capacities so that the learners can addressthe

family, community and cultural issues through suitable interventions.

Learning Outcomes:

Aftercompletingthecourselearnerswillbeableto

e  Appreciatetheimportanceofplanningandimplementingtransitionservicesforpreparing
adolescents towards adulthood.

e  Explainstrategiesofdevelopinglifeskillsandpreparingthemforgainful employment.

e  Describecommunication,culturalandfamilyissuestoreflectingplanningofservices.

Unitl:
TransitionfromAdolescenceto Adulthood, LifeSkills

1. Transition: Concept and challenges as perceived by D/deaf adolescents and their
families.

2. Factors influencing transition: Social & Emotional, Academic and personal
achievement, aspiration & motivation, interaction & complexities, environmental

barriers, late deafened adults; concept of self and self-efficacy.



o  w DN PE

3. Conceptanditsimportance Life skills including interacting with others, problem solving, taking
Initiative, managingconflict, social awareness, identifying and managing emotions.

4. Financialliteracy,self-advocacy,timemanagement,planningandimplementation skills

Unit2:
HigherEducation,Vocational Education&Employment
HigherEducation:Need,scope,status.
Vocationaleducation:Need,scope,status.
Accessibilityandinformedchoicesineducationand vocation.
Careerchoices:employabilityskillsandupskillingincludingentrepreneurship.

Fosteringinclusiveworkplaceenvironment.

Unit3:
Community&CulturalLens

1. Diversityandlntersectionalityinthedeafworld.

2. Understanding & respecting of culture, group identity and communication options from
the hearing and deaf perspective.

3. Harmonizingthediversities.

4. Legalissuesregardingcommunicationaccessibility.

5. Facilitatingsocietalinclusion.

Unit4:
FamilyPerspective

1. Roles of families in fostering and supporting personality development, independent
living, employment, and marriage.

2. Challenges faced by Deaf parents and Hearing parents in raising D/HH children; Deaf
Child Deaf Parent (DCDP); and Deaf Child Hearing Parent (DCHP) respectively.

3. Communication patterns and issues in families with Deaf parents and hearing children
i.e. CODAs — Children of Deaf Adults.

4. ldentifying family needs and supporting towards resource mobilization, family
networking and facilitating availability of welfare schemes.

5. Advocacyatfamilyandindividuallevels;Strategiesforadvocacy.

Coursework/Practicum/FieldEngagement
e Prepareaposteronfamilyadvocacy.

e Holdamockinterviewsessionandwriteyourreflectionsuponit.



e Interviewafamilytoidentify‘needandsupport’.
e HaveafocusgroupdiscussiononDeafcultureinindia,andsubmitareflective essay on the
same.

e Makeanawarenesschartregardingthelifeskills(anytwo)fortheD/deafadult.

Transaction&Evaluation
Lecture-cum-demonstrations, Experiential Learning, Group Discussions, Inviting Deaf

adults to share their experiences & success stories.

SuggestedReadings

e Annable G., Walters, C., Strensta, D., Symanzik, S, Tuuuyb. L., &Sterwer, N. (2003).
Students with disabilities, Transition from post-secondary education to work,
Winnipeg. Canadian centre for disability studies, Manitoba.

e Bowe F.G. (2003). Transition for deaf and hard of hearing students: A blueprint for
change. Journal of deaf studies and deaf education; 8(40);485-93

e Christensen, K.M., & Gilbert, L.D. (1993). Multicultural Issues in deafness, White
Plairs, Longman, New York.

e Friedner,M.1.(2015).Valuingdeafworldsinurbanindia.RutgersUniversity Press.

e Ladd, P. (2003). Understanding deaf culture: In search of deafhood. Multilingual
Matters.

e LifeSkillsCurriculum(https://dreamadream.org/life-skills-curriculum)

o LifeSkillsAssessmentScale(LSAS)https://dreamadream.org/life-skills-assessment-

scale/

e Narayansamy, S., Kamraj, J., &Rangasayee, R. (2006). Family, Community and
thehearing impaired child. Kanishka Publishers, New Delhi.

e Padden,C.A.,&Humphries, T.L.(2006).Insidedeafculture.HarvardUniversity Press.

e Parasins,L.A.(1996).CulturalandLanguageDiversityandDeafExperience. Cambridge
University Press, New York.

New York.


https://dreamadream.org/life-skills-curriculum
https://dreamadream.org/life-skills-assessment-scale/
https://dreamadream.org/life-skills-assessment-scale/
https://dreamadream.org/life-skills-assessment-scale/

Semester 2

Course Name: TherapeuticsandAssistiveDevicesforPersonswithHearingImpairment
Course Code: 25SEPG202SDHIT4

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 9 questions in all, out of which students will be required to attempt 5 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 3 short answer type
notes of 3.5 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction
The course will assist learners to know about technological devices required and used in
various interventional settings and also the schemes available to procure the individualaids
and appliances. The course also envisages to arouse curiosity amongst learners about

various technological advancements and research and development in the said area.

Learning Outcomes:

Aftercompletingthecourselearnerswillbeableto

e Describethe availableschemes andreflect onthestatusof servicesfor individualswith
hearing impairment and suggest ways to improve.

e Understandindividualandgrouplisteningdevices.

e Discusstheroleoftechnologyinfacilitatingcommunicativeeducationalandsocial
functioning of language.

e Understandaboutuseofassistivedevices.

e Explainthepresentandfuturetechnologies,researchdevelopmentsandevidence- based

practices.

Unitl:
Schemes& ServicesforavailingAssistiveDevices



Schemesforpersonswithdisabilitiesofvariousministries/departmentsofcentral and state

government in early intervention, rehabilitation, education and employment.
Schemesforavailingaidsandappliances: ADIPandotherschemes,UDIDcard.
Services for individuals with hearing impa

irment: Types, availability, coverage and quality.
Deliveryofservices;Roleofvariousstakeholders,planning,implementing, collaboration,
challenges and issues.

ServiceDeliveryMechanismforprocurementofassistivedevices.

Unit2:

ListeningandAssistiveDevicesinAudiologicalManagement

1.

Hearingaids:Overviewtohearingaids;Overviewtoelectroacoustic

characteristicsandneedtostudythesame;Importanceofearmouldandits modifications.
Cochlear Implant: Overview to cochlear implants; Need and importance for regular
mapping.

FMsystems:Components,Functioning, Types, Advantagesanddisadvantages.

Inductionloopsystems&Hardwiresystems:Components,Functioning, Types,Advantages

and disadvantages.

Criteria for recommendation of one device over the other; Role of special educators in

measuring outcomes of listening devices.

Unit3:

AssistiveDevicesinManagementofCommunication& Language

UseofdifferenttypesofcaptioningandlSLtranslationwindowsinmediaanditsrole in
literacy development.
TechnologyandAppsforfacilitatingaccessibility(LiveCaptions,VideoRelayServices,
Online Interpreting etc.).
Useandavailabilityofsocialmediaforsignlanguageusers: Communicative, educational and
social purposes.

SpeechtoText, TexttoSpeech,UseofAvatarsinlSLtranslation.

Recenttrends,ArtificialIntelligenceandMetalevelunderstandingofuseof

technology.



Unit4:
Technology inEducationandDaily Living &MethodsinManagementofSpeech
1. Impact of ICT in Education: Accessible e-content in ISL with captions (Guidelines by
Ministry in suggested readings).

2. Assistive technologies for personal and educational purposes: Caption Glasses, Flash
3. Alarms, Baby Monitor, Chat Bot in ISL etc.

4. Universal Design for Learning; its Concept, Principles & product design (e.g. Integrating
accessibility features in mainstream Apps and Technology Services).

5. Accessibility of Information during conferences, workshops and meetings.

6. Parametersmeasuredinphonationandsupra-segmentalaspectsofspeechusing advanced
technology and their application.

7. Needandmethodstoanalyzeandtocorrectarticulationofspeech.
8. SelectingmanagementmethodsforfacilitatingarticulationinCwHI.

9. Methodstoimprovespeechintelligibility;Measurementofoutcomes.

CourseWork/Practical/Field Engagement

e Comparetheapplicationofthetechnologyinclassroomteachingbetweena developing
and a developed country.

e Undertake a survey of available services in your locality and reflect on their status
for individuals with hearing impairment. Prepare a report.

e Observeanalysisofelectro-acousticcharacteristicsofShearingaidsandwriteareport.

e Usesocial mediatolink withindividuals withdeafness andsubmit areport on your
experience.

¢ InteractwithaD/deafadulttofindoutroleoftechnologyinhis/hersociallife. Write your
reflections.

e Measurethespeech/ISLintelligibilityof2personswithhearingimpairment.

e Listtheavailabletechnology&assistivedevicesbeingusedbydeaf/hardofhearing
individuals in India.

e Compareschemesavailableinyourstate/countrywithanyotherstate/country.

Transaction&Evaluation
Self-learning, Lecture-cum-demonstrations,ExperientialLearning,GroupDiscussions&Workshops.

SuggestedReadings



e Andersson,C.(2014).AssistiveTechnologyfortheHearing-impaired,Deafand Deafblind.
Springer, London.

e Berg,F.(2008).SpeechDevelopmentGuideforChildrenWithHearingLoss.San Diego:
Plural Publishing.

e Dillon,H.(2001).Hearingaids. ThiemeMedicalPublications,NewY ork.

e English,K.M.(2002).CounsellingChildrenwithHearinglmpairmentandTheirFamilies.
Allyn and Bacon, Boston.

e Huang, D. (1998). Speechskill  build-up for children.

Tiger DRS Inc.
http://www.drspeech.comKumar,K.L.(2009).Educational Technology: APractical Textbo
okforStudents, Teachers, Professionals and Trainers. New Age International, New
Delhi.

e Mathew,S.M.(2012).Technologyforpersonswithhearingimpairment.Statusof Disability
in India-2012. Rehabilitation Council of India, New Delhi.

e Owens,R.E.(2012).Languagedevelopment:Anintroduction.(8""ed.).Pearson, Boston.
e Rapp,W.H.(2014).Universaldesignforlearninginaction.BaltimoreMD: Brooks.

e Stewart, D. A., & Kluwin, T.N. (2001). Teaching Deaf & Hard of Hearing
Students:Content, Strategies & Curriculum. Allyn & Bacon, London.

e Waldman,D.,&Roush,J.(2010).Yourchild’sHearingLoss; AGuideforParents.
PluralPublishing,San Diego.

Web links
e https://disabilityaffairs.gov.in/content/page/adip.php

e https://www.cast.org/impact/universal-design-for-learning-udl

e https://www.dinf.ne.jp/doc/english/Us Eu/conf/csun 99/session0057.html



http://www.drspeech.com/
https://disabilityaffairs.gov.in/content/page/adip.php
https://www.cast.org/impact/universal-design-for-learning-udl
https://www.dinf.ne.jp/doc/english/Us_Eu/conf/csun_99/session0057.html

SEMSETER-II
Course Name: AssessmentofVerbalLanguage&Functionalliteracy&intervention
Course Code: 25SEPG202SDHIP2

Course Code: Area E2 (a)
Credits: 4 Max. Marks 100
Hours: 120

Briefdescription: Thispracticumwillcoverthefollowingtwo areas:

(1) AssessmentofVerballanguageandintervention(60hours)

This will cover assessing verbal language using standardised or criterion-based tests
acrossdifferent age groups

(2) Assessmentoffunctionalliteracyskillsandintervention(60hours)

Theassessment offunctional literacy skills willcoverareas ofreading and written expressive

language across different age groups and suggesting intervention strategies.

Sl. Tasksfor Educationa Specificactivities Hrs |Submission
No. Teacher | settings
Educators
1 | Observation and Educational | Observation and 60 | Journal
undertaking institutes/ undertaking administration with
supervised centers/ oflanguagetestsandreport reports
VerbalLanguage | special the findings. Provide &reflectio
evaluation schools/ guidelines / tips for ns
inclusive improvement.
schools - 2standardizedtestsand
- 2criterion-basedtests.
(4 children)




2(a) Assessment of 1) Development of tools for 30
Functional literacy evaluationofliteracyskillsof
skills(reading)and CWHI at different levels
providing i) Study the findings in
intervention differentareasofreadingand
strategies writing—

Iii) Suggestintervention
strategies/tips

1. Primarylevel(1 child)
2. Secondarylevel(1 child)

2(b) |Assessment of i) Development of tools for 30 Pournalwith
Functionalliteracy evaluationofliteracyskillsof reports

skills(writing)and

report writing

CWHI at different levels
ii) Study the findings in
differentareasofwriting—
iii) Suggestintervention
strategies
1.Primarylevel(1child)
2.Secondarylevel(1child)

&reflections

Total

120




Course Code: Area E2 (b)

Credits: 4
Hours: 120

Course Name: AssessmentOf

SEMESTER-II

ISLandEducationalBilingualism& Intervention
Course Code: 25SEPG202SDHIP2

Max. Marks 100

Brief description: This practicum will cover areas related to Assessment on teaching

concepts using ISL and Educational Bilingualism & the intervention, through building ISL

vocabulary, academic and creative expression, understanding of ISL Linguistics and

developing tools for bilingual literacy and educational development.

Sl. Tasksfor Educational Specificactivities Hrs |Submission
No. Teacher settings
Educators
1 Compilation of Training e Createalistofatleast10 5 | Videosin
resources Center / different resources ISLand
available for Bilingual (Websites / YouTube
educational Center channels / Apps / online Journal
contentthrough courses etc.)available for
g ) on
ISL learning educational
content through ISL, Bilingual
along with links and Teaching

topics.

e Studythecontentonthe
various platforms and
compare on the utility
based on the feedback
from the deaf students /
teachers about the
signing quality, content
explanation,andoverall
popularitywiththedeaf
users.




Assessment and e Learn and practice the 15
Intervention on expansion of ISL
ISLvocabularyfor vocabulary for teaching
teaching subjects/ various subjects / papers.
papers (Refer to the ISLRTC
dictionaryof10,000words
and other existing
resources).
¢ Design an intervention on
teachinglSLvocabularyto
family members.
Assessment and e Observingsubjectwisee- 15
Intervention for contentisavailableinISL
teachingconcepts (SIGN LIBRARY,
using ISL in ISLRTC, NIOS etc.)
various subjects e ObservinglessonsinISL
givenbydeafinstructors.
e Delivering lessons using
educational bilingualism
and taking feedback from
deafinstructorsonthelSL
quality and grammar.
AbstractConcepts Understandinganddelivering 5
in ISL abstracteducationalconcepts
in ISL.
Creative StorytellinginlSL,Poetryin 10
Expressionsin ISL, Debates in ISL, Use of
ISL visual vernacular, News in
ISL, Presentations in ISL,
Interviews in ISL, ISL
Competitions (Observe,
practice and sign at least 5
examples each)
Regionalvariation e Observe the regional 10

in ISL

variations in ISL and note
theimportanceofknowing
this variation while
teaching.

¢ Recordregionalvariations
in ISL (at least 10
examples).

¢ Discuss the importance of
regionalvariationswiththe
deaf students.




Conducting
ISLevaluation

ISLLinguistics

Carryout the ISL
evaluationofSCWHI
Preschool/ Primary-3
Secondary-2withsupportofa
deafteacher.(Addthe
backgroundofdeafstudents,at
whatagedidtheygetexposedto
ISL,howdidtheylearn,dothey
havelSLexposureathomeor
school?).

10

ISL Parameters, Signing
Space,SignFamilies,Word
Order, Size/Shapes in ISL,
Different types of ISL
sentencesQuestionsiniSL,
Negation in ISL, Tenses in

20

Developmentof
materials for
bilingualliteracy
development
through ISL

ISL,DifferentVerbsinISL,
Classifiers, Indexing, and
Localization.

10

Lessonplanning
in ISL for

inclusiveteacher
training process

e Develop materials for
developing pre reading
andprewritingskillsin
ISL. (At least 1 each)

e Develop tools for
literacydevelopmentin
deaf people through
ISL. (At least 2)

e Writeareportonroleof
peer to peer learning in
bilingual education and
literacydevelopment.

15

e Develop 5 lesson plans
anddemonstrate any two
modellessonplansinISL
for a teacher training
course,observedbyadeaf
faculty / mentor.

e Write an article on how
the teacher training
process can be more
inclusiveandwhatcanbe
donetoincludemoredeaf
teachersinthesystem.

10




11

Accessibility of
Educational
AssessmentinlSL

Clinic/
School

e Design at least two
bilingual and ISL
accessibleeducational
assessments.

e Observe, undertake and
interpretresultsofanytwo
educational tests in ISL.

e Write an article on role of
technology(GoogleForms
/' ICT etc.) in making
educationalassessments
accessibleinlSL.

Practical
record

Total

120




SEMESTER-II1I

Course Name: Equitable and Inclusive Education
Course Code: 26SEPG203CPC5

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)

Note: Paper Setter will set 09 questions in all, out of which students will be required to attempt 05 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 04 short answer type
notes of 03 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction

This course will prepare learners to develop insights into models, evolution, current
issues and strategies for developing equitable and inclusive learning environments.
This course will promote collaborative skills in the learners in order to address special
learning needs in the classroom.

Learning Outcomes:

Aftercompletingthecourselearnerswillbeableto:

e Explain the philosophical, sociological and humanistic perspectives of equitable and
inclusive education.

o Developskillstoexploreandanalyzetheexisting barriersfacedbythelearnersinthe schools
so as to resolve with best possible solutions in facilitating accessibility

e Plan out change in school eco-system and school cultureto adopt attitudes of valuing
individuals, fostering a climate of equity and mutual respect, and requisite practicesto
implement inclusive education.

Unitl:

PerspectivesofEquitableandInclusiveEducation

1. HistoricalperspectiveofEquitableandInclusiveeducationgloballyandinindia

2. Approachestodisabilityandservicedeliverymodels

3. Principlesofequityandinclusiveeducation

4. Keydebatesinspecialandinclusiveeducation

5. Researchevidenceonefficacyandbestpracticesassociatedwithinclusiveeducation



Unit 2:

Covenants and PoliciesandGuidelinesPromoting Inclusive Education- A Critique
1. Tracing voices for the support of inclusive practices in education from

internationaldeclarationsandconventions:(UniversalDeclarationofHuman
Rights,1948; World Declaration for Education for All,1990; Incheon
Declaration, 2015-SDG-4; UNCRPD 2006

2. Conceptualizinganddesigningroadmapsforinclusionthroughinternationalframeworks:Sala
manca Framework (1994),BiwakoMillennium FrameworkofAction (2002)
3. Legislation and policies that supports inclusive education: (a) Policies such as

NPE1986, NPE, 2020, National Curricular Framework for Foundational Stage
(2022), National Curricular Framework for School Education (2023), National
Policy forPersonswithDisabilities (2006,and upcomingrevision);(b) National
acts such as RTE 2009 and its amendment, The RPwD Act 2016.

4. Contemporarynationalframeworks:SamagraShiksha-AnIntegratedScheme
for School Education and Framework for Implementation, 2022; National
Guidelines and Implementation Framework on Equitable and Inclusive Education
(2023)

5. Guidelines on developing conducive and safe learning environment- Accessible
Code for Educational Institutions (2022),Guidelines for the Development of e-
Content for Children with Disabilities (2021); andGuidelines on School Safety and
Security (2021)

Unit3:
InclusiveSchools, InclusivelearningandTeachingPractices

1. Identifyingbarrierstolnclusion-Attitudinal,SystemicandStructural.
EnsuringPhysical, AcademicandSocial Access

2. AssistiveTechnology. Emergingrolesofteachers-facilitator,leadership,reflectiveteacher,counselor,
agent of change. WholeSchoolDevelopmentand collaborations

3. Diverselearnersandtheirlearningstylesandbasicconsiderationsforlearningand teaching in inclusive
classrooms

4. Differentiatedinstruction(DI1) and Universal
DesignofLearning(UDL):Conceptandstrategiesforclassroomteaching

5. Planningandimplementinglessons, assessment,evaluationandexaminationsininclusiveclassroom

Unit4
AdaptationandAccommaodationforincludingDiverseLearningNeeds

1. Reasonableaccommodation:conceptandimplications


https://ncert.nic.in/pdf/CWSN_E-Content_guidelines_2021_new.pdf
https://ncert.nic.in/pdf/CWSN_E-Content_guidelines_2021_new.pdf
https://ncert.nic.in/pdf/CWSN_E-Content_guidelines_2021_new.pdf

2. Adaptationsandaccommodationsforchildrenwithsensoryimpairments
3. Adaptationsandaccommodationsforchildrenwithneuro-developmentaldisabilities

4. Adaptations and accommodations for children with intellectual and developmental
disabilities

5. Adaptations and accommodations for childrenwithchronichealth impairments and
children with multiple disabilities

Transaction

Interactive course with discussion as well as field work to get first-hand experience in
implementing different aspects of pedagogies in inclusive classrooms andunderstanding
the eco-system of inclusive schools.

CourseWork/Practical/FieldEngagement

o DevelopareflectivepaperoninternationalandnationalperspectiveofEquitableand
Inclusive Education.

e Review of research in any one area in inclusive education and highlight its
implications for the practitioner

e Explorethechallengesinimplementationsoftherecommendationsofdifferent
national guidelines and suggest strategies to implement them effectively.

e DevelopalessonbasedonprinciplesofUniversalDesign foraclassofyour
choice.

¢ Implementthelessonplanaboveinaregularschoolusingoneofthe
modelsofcollaborative teaching. Write your reflections in a journal.

RecommendedReadings

e CBSE (2022). Accessible Code for Educational Institutions, Central Board of
Secondary Education, Ministry of Education, New Delhi.

e Convention on the Rights of the Child Adopted and opened for signature, ratification
and accession by General Assembly resolution 44/25 of 20 November 1989 entry into
force 2 September 1990, in accordance with article 49,
https://www.ohchr.org/sites/default/files/Documents/Professionallnterest/crc.pdf

e DoEPwD (2016). The Rights of Persons with Disabilities Act, Ministry of Social
Justice and Empowerment, Govt. of India, New Delhi.
https://www.iitg.ac.in/eo/sites/default/files/RPwDAct2016.pdf

e DOoSEL (2020). National Education Policy-2020, Department of School Education and
Literacy, Ministry of Human Resource Development (now Ministry of Education),New
Delhi.

e DOSEL (2021). Guidelines for the Development of e-Content for Children
withDisabilities, Department of School Education and Literacy, Ministry of
Education,New Delhi.



https://www.ohchr.org/sites/default/files/Documents/ProfessionalInterest/crc.pdf
https://www.iitg.ac.in/eo/sites/default/files/RPwDAct2016.pdf
https://ncert.nic.in/pdf/CWSN_E-Content_guidelines_2021_new.pdf
https://ncert.nic.in/pdf/CWSN_E-Content_guidelines_2021_new.pdf
https://ncert.nic.in/pdf/CWSN_E-Content_guidelines_2021_new.pdf

DoSEL (2021). Guidelines on School Safety and Security, Department of School
Education and Literacy, Ministry of Education, New Delhi.
DoSEL (2021). Guidelines on School Safety and Security.Department of School
Education and Literacy, Ministry of Education, New Delhi.

DoSEL (2022). National Curriculum Framework for Foundational Stage 2022. Department of

School Education and Literacy, Ministry of Education), New Delhi.

https://www.education.gov.in/sites/upload files/mhrd/filessNCF for Foundational Stage 20 October

2022.pdf
DoSEL (2022). Samagra Shiksha- An Integrated Scheme for School Education and

Framewokforlmplementation,DepartmentofSchoolEducationandLiteracy,Ministry  of
Education, New Delhi.

DoSEL (2023). National Curriculum Framework for School Education 2023. |,
Department of School Education and Literacy, Ministry of Education), New Delhi.
https://www.education.gov.in/sites/upload _files/mhrd/files/ncf_2023.pdf

DoSEL (2023). National Guidelines and Implementation Framework on Equitable and
Inclusive Education, Department of School Education and Literacy, Ministry of
Education, New Delhi.

DoSEL(2009). The Right of Children to Free and Compulsory Education Act, 2009.
Ministry of Human Resource Development (now Ministry of Education), New Delhi.
https://www.indiacode.nic.in/bitstream/123456789/13682/1/rte_act_2009.pdf

Jha, M. M. (2002). School Without Walls: Inclusive Education for All. Oxford,
Heinemann.

MHRD (1968). National Policy on Education, 1968. Ministry of Human Resource

Development (now Ministry of Education), New Delhi.
https://www.education.gov.in/sites/upload_files/mhrd/files/document-reports/NPE-
1968.pdf

MHRD(1986). National Policy on Education 1986. Ministry of Human Resource
Development (now Ministry of Education), New Delhi.

https://ncert.nic.in/pdf/nep/npe86.pdf

MSJE (2006). National Policy for Persons with Disabilities 2006. Ministry of Social
Justice and Empowerment, Government of India, New Delhi.

Mukhopadhyay, S., & Mani, M. N. G. (2002). Education of Children with Special
Needs, in Govinda, R. (2002) (Ed) India Education Report. Oxford University
Press,New Delhi.

National Trust (1999). THE NATIONAL TRUST FOR THE WELFARE OF
PERSONS WITH AUTISM, CEREBRAL PALSY, MENTAL RETARDATION AND
MULTIPLE DISABILITIES ACT, 1999.
https://thenationaltrust.gov.in/upload/uploadfiles/files/act-englsih.pdf

RCI(1992). The Rehabilitation Council of India Act 1992.
https://www.indiacode.nic.in/bitstream/123456789/1977/1/199234.pdf)

Report of the Education Commission 1964-66,
https://archive.org/details/ReportOfTheEducationCommission1964-66D.S.KothariReport
Sharma,U.(2005).IntegratedEducationinindia:ChallengesandProspects,



https://www.education.gov.in/sites/upload_files/mhrd/files/NCF_for_Foundational_Stage_20_October_2022.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/NCF_for_Foundational_Stage_20_October_2022.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/NCF_for_Foundational_Stage_20_October_2022.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/ncf_2023.pdf
https://www.indiacode.nic.in/bitstream/123456789/13682/1/rte_act_2009.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/document-reports/NPE-1968.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/document-reports/NPE-1968.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/document-reports/NPE-1968.pdf
https://ncert.nic.in/pdf/nep/npe86.pdf
https://thenationaltrust.gov.in/upload/uploadfiles/files/act-englsih.pdf
https://www.indiacode.nic.in/bitstream/123456789/1977/1/199234.pdf
https://archive.org/details/ReportOfTheEducationCommission1964-66D.S.KothariReport
https://archive.org/details/ReportOfTheEducationCommission1964-66D.S.KothariReport

DisabilityStudiesQuarterly, Winter2005,Volume25,No.(1)
e UN-ESCAP (2003). Biwako Millennium Framework for Action towards an Inclusive,
Barrier Free and Right-based society for Persons with Disabilities in Asia and the
Pacific. http://undocs.org/E/ESCAP/APDDP/4/REV.1
UNESCO(1994).TheSalamancaStatementandFrameworkforActiononSpecial ~ Needs  Education.

World Conference on Special Needs Education: Access and
Quality,Salamanca,Spain,1994.https://unesdoc.unesco.org/ark:/48223/pf0000098427

e UNESCO(1960). United Nations Educational, Scientific and Cultural Organization
Convention against Discrimination in Education Adopted by the General Conferenceat
its eleventh session, Paris, 14 December 1960.
https://adsdatabase.ohchr.org/IssueL ibrary/UNESCO%20Convention%20against%20Discrimination%
20in%20Education.pdf

e United Nations Convention on the Rights of Persons with Disabilities,
http://www.un.org/esa/socdev/enable/rights/convtexte.htm 6 December 2006

WEF (2015). Education 2030: Incheon Declaration and Framework for Action for the

implementation of Sustainable Development Goal 4: Ensure inclusive and equitable quality

education and promote lifelong learning opportunities for all, World Education Forum

(UNESCO, UNICEF, Wor



http://undocs.org/E/ESCAP/APDDP/4/REV.1
https://unesdoc.unesco.org/query?q=Conference%3A%20%22World%20Conference%20on%20Special%20Needs%20Education%3A%20Access%20and%20Quality%2C%20Salamanca%2C%20Spain%2C%201994%22&sf=sf%3A%2A
https://unesdoc.unesco.org/query?q=Conference%3A%20%22World%20Conference%20on%20Special%20Needs%20Education%3A%20Access%20and%20Quality%2C%20Salamanca%2C%20Spain%2C%201994%22&sf=sf%3A%2A
https://unesdoc.unesco.org/query?q=Conference%3A%20%22World%20Conference%20on%20Special%20Needs%20Education%3A%20Access%20and%20Quality%2C%20Salamanca%2C%20Spain%2C%201994%22&sf=sf%3A%2A
https://adsdatabase.ohchr.org/IssueLibrary/UNESCO%20Convention%20against%20Discrimination%20in%20Education.pdf
https://adsdatabase.ohchr.org/IssueLibrary/UNESCO%20Convention%20against%20Discrimination%20in%20Education.pdf
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http://www.un.org/esa/socdev/enable/rights/convtexte.htm%206%20December%202006

SEMESTER-III
Course Name: Perspectives in Teacher Education
Course Code: 26SEPG203CPC6

Credits 03Max. Marks: 75
Contact Hours: 90(Theory:60, Internal:15)
Note: Paper Setter will set 09 questions in all, out of which students will be required to attempt 05 questions.

e Question no. 1 will be compulsory and will carry 12 marks. It will comprise of 04 short answer type
notes of 03 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 12 marks
each.

Introduction

Teachers are the backbone of quality education vis-a-vis development of the country. Quality
education is not only limited to students without disabilities but it includes students with
disabilities. The teacher educators and master trainers must understand the need, process aswell
as issues and challenges involved in the training of teachers at pre-service and in-service levels
for special and inclusive educational institutions. A sound understanding and analytic skills in
the area would help them to plan and implement teacher education programmeeffectively.

Learning Outcomes:

AftercompletingthisCourse,thelearnershouldbeableto:

e Describethelinkagebetweenteachereducationandqualityschool education;

e Trace the history and developments with respect to teacher preparation for education of
children with disabilities;

e Discussthequalityteacherpreparationprocessin specialandinclusiveeducation;

e Explainpre-serviceteacherpreparationinspecial andinclusiveeducation;

e Appreciateimportanceofprofessionaldevelopmentandin-serviceprogrammesand develop
capacity to plan and execute it as per specific need and purpose;

Unitl:
HistoricalPerspectives and Understanding of TeacherEducationin Context of SpecialandInclusive
Education

1. Concept of teaching, teacher and teacher education: Need and scope of teacher
education and objectives of teacher education. Teacher education in pre-
independence and post-independence India; Changing concept of teacher education
in India

2. Structure and Agencies of Teacher Education in India: National Curriculum
Frameworks for Teacher Education. StructureofTeacherEducationingeneralatvarious
levels

3. Beginningofteacherpreparationinspecialeducationin India. Establishment of national
institute for various disabilities and development of professionals in



specialeducation. RoleofNon-governmentorganisation(NGOs)in
promotionofteachereducationin special education

Establishment of Rehabilitation Council of India and standardization of teacher
education in special education in India, and role of national level institutions (e.g.,

UGC, NCERT) in promotion of teacher education in special education

Factors Influencing Teacher Education in Special and Inclusive Education: Models of
disability and service delivery models, National and international legislationsand policies in
disability, Schemes and programs including IEDSS, DPEP, SSA, RMSA, SmSA, DDRS,
Special and inclusive schools related factor. AgenciesofTeacherEducationingeneralatvarious
levels

Unit2:

TeacherPreparationinSpecialandInclusive Education

1.

Requirement of special education teachers in India: achievements and targets;
Special education teacher in special schools and inclusive school; Special education
teacher in mainstream school: PTR and other requirements

Special education teacher training institutions: types and nature, Teacher Education
in Special Education through Open and Distance Learning (ODL)

Role of RCI in teacher preparation in special education; Collaboration between
regular and special education teacher training programmes

Competency based teacher education model for teacher preparation in special
education, Quality management of teacher education in special education:
addressing issues

UNESCO’sperspectiveonpreparingallteacherstoteachallstudents; Addressing
challengesofpreparingspecialeducationteachersacrosscountries

Unit3:

Pre-ServiceTeacherEducationinSpecialandInclusive Education

1.

Teacher preparation at different levels (foundational stage to secondary stage),
Teacher preparation for different types of disability

Preparation of teachers to support inclusive education; Cross disability and teacher
preparation

Career prospects of teachers in special education, social status and job satisfaction,
burn out of special education teachers

Curriculum, Transactional Modalities in Teacher Education in Special Education:
Planning and design of teacher education curriculum for special education,
Transaction of teacher education curriculum, Integrating Assistive Technology into
teacher education programme

Assessmentofperformanceoftraineeteachers

Unit4:

ProfessionalDevelopmentProgrammeinSpecial Education

1.

Need and significance of Professional Development: Profession andprofessionalism



with respect to teacher education in Special Education,Registration and renewal of
registration as special education teacher- purpose and requirement; Professional
ethics

Structure and Models of Professional Development Programme: Continued
professionaldevelopmentinspecialandinclusiveeducation:recommendationof

NEP 2020, Self-learning for professional development, Professional development
through virtual/online mode
ContinuedRehabilitationEducation(CRE)andFacultydevelopment programmein
special and inclusive education: structure and models;

Planning, Designing and Organising Professional Development Programme (PDP):
Organising PDP enhancing engagement and learning: considerations for planning
and designing, PDP through virtual/online mode: need, scope and significance,
Delivering PDP through virtual/online mode: technological requirements and
considerations, Assessment of PDP through offline and virtual/online mode,
addressing issues and challenges in designing and organising PDP
In-serviceTeacherEducationinSpecialandinclusiveEducation:In-serviceteacher
education and its linkage with quality of school education, Planning and designing
training of in-service teacher in special and inclusive education

Coursework/Practical/FieldEngagement

Assignment: Prepare and submit an assignment of 1000 words describing the status of

teacher preparation to meet the requirements of inclusive set ups

e Visit: Prepare a checklist/schedule to collect information by visiting at least 5
educational institutions about competency of passed out special education student
teachers. Take interview of at least 5 principals of schools having children with
disabilities and analyze the data to suggest improvement in quality of training and the

need for in-service training

e Group Activity: Prepare a checklist/schedule to collect information about curriculum
transaction either in Diploma or B.Ed. in Special Education Courses in any Training
Institute. Take interview of at least 10 student teachers and analyse the data to suggest

improvement in quality of training

Transaction

Learners’ engagement through interactive lectures, group discussion through case study and
problem-based approach s as well as submission of assignments. The learning further needs to
be strengthened through practicum activities, field engagement through visit. The assessment

also needs to be in continuous basis.

Recommendedreadings

AlexanderW.Siston,&KumarP.(2021).Buildingteacherqualityinindia:examiningpolicy
frameworks and implementation outcomes (Edited book). Emerald Publishing Limited,
Howard House, Wagon Lane, Bingley

Burns,M.(2023).DistanceEducationforTeacherTraining:Modes,ModelsandMethods. (2nd



Edition). Washington, DC: Education Development Center
Gupta,N.(2017).Majorissues&challengesinspecialeducationinindia.HorizonBooks Mohan

Radha (2019). Teacher Education, 2" Ed, Delhi, PHI Learning Pvt Ltd

Pathak,R.P.(2020).Perspectivesonteachereducation.AtlanticPublishersandDistributors
(P) Ltd.

Paul T. Sindelar, Erica D. McCray, Mary T. Brownell, and Benjamin Lignugaris /Kraft
(2014).Handbookofresearchonspecialeducationteacherpreparation (Editedbook).New York,
NY: Routledge

RobertHoustonW.&Haberman, M. &SikulaJ.(1990).Handbookofresearchonteacher education.
New York: Macmillan; London: Collier Macmillan



SEMESTER-I11
Course Nane: Educational Management
Course Code: 26SEPG203CPC7A

Credits 02 Max. Marks: 50
Contact Hours: 60(Theory:40, Internal:10)
Note: Paper Setter will set 09 questions in all, out of which students will be required to attempt 05 questions.

e Question no. 1 will be compulsory and will carry 08 marks. It will comprise of 04 short answer type
notes of 02 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 08 marks
each.

Introduction

Educational management is a field of study and practice concerned with the operation of
educational organizations. The field draws links from diverse disciplines such as economics,
general management & Information technology. The course content included in the present
program hence includes inputs from varied disciplines and is envisaged to equip the learners to
understand and know- how’s of managing educational institutes on the basis of total quality
management principles.

Learning Outcomes:
Aftercompletingthecourse,thelearnerswillbeableto

e Explainthe basicconceptsandfundamentalareas ofmanagement

e Describetheskillsrequiredforenhancinginstitutional qualityforsustained
development

e Enumeratetheskillsrequiredforcapacitybuildingofhumanresources

e Explaintheskillsneededtomanagedataforvariousinformationmanagement
processes

e Preparecosteffectivebudgets,proposalsanddescribewaysofmanagingfinancial
resources

Unitl:

EducationalManagement: AnOverview

1. Definition&Concept

i.  Managementasanart,science,organization,person,andadiscipline
ii.  Functionsandskillsofeducationalmanagement

iii.  Principles,process,andmodelsofeducationalmanagement
Approachestoandtheoriesof management
Stylesofmanagement:autocratic, laissez-faire,transactional,contingency
Leadervs.Manager:Rolecompetencies
Educationalleadershipandeducationalsystem

i.  Concept,characteristics,andfactors/skillsofleadership
ii.  Theoriesofeducationalleadership

AN



iii.  Typesofeducationalleadership

Unit 2:
Total Quality Management(TQM)inEducation

1. ConceptofQualityandissuesinqualitymanagementofeducationalinstitutes
2. EducationalapplicationsofTQM

3. Assessmentofeducationalinstitutions

4. Strategicplanning&sustainabledevelopment

5. ImplementingTQM

Unit3:
HumanResourceManagement AndFinancial Management

Manpowerplanning,talentacquisition& management
Employeebenefits,welfareand performanceappraisalsystems-360degreeapproach.
Training,development,andcapacity building
Organisationalbehaviour;climateandculture

Individual&groupdynamics,conflictmanagement& negotiationsNeed and importance of
financial management in educational institutes

Basic concepts in accounting

Importance and types of budgeting

Resource mobilization and allocation

Proposal writing for funding in educational institutes.

a ks wnE
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Unit4:
EducationalManagementInformationSystems(EMIS)
1. Need,relevanceandnationalagenciesforEMIS
2. Internal&externalstakeholdersofEMIS
3. Tools&processforcollectinganddisseminatingdata&usinginformation
4. Constitutingindicators&datamonitoringplans
5. Dissemination,distribution&publicationofdata

Transaction
Lectures,Fieldvisits,Self-study

CourseWork/FieldWork

e Proposalwritingforfundraisingofaneducationalinstitution
e Reviewperformanceappraisalsfrom2educationalinstitutionsoneeachfroma
teacher training college and other from special school

RecommendedReadings

« Bhardwaj,K.S.,(2014).HumanResourceDevelopmentinEducation.Partridge
Publication, Gurgaon.

* Bush,T.,&Paul,L.S.(2006).PrinciplesandPracticeofEducational Management.
Chapman A Sage Publications Company, London.

« Chatterjee,B.K.(2011).FinanceforNon—FinanceManagers.JaicoPublishing
House, New Delhi.



« Deshmukh,A.V.,&Naik.A.P.(2010).EducationalManagement.HimalayaPublishing

* HousePvt.Ltd.,Mumbai.

» Dessler,G.(2012).HumanResourceManagement.PrenticeHall, London.

« Dimmock,C.(2012).LeadershipinEducation:Concept, ThemesandImpact.
Routledge, New York.

* Kumar,H.U.(2012).EducationandHumanResourcemanagementSBN:
9780198076681

» Leithwood,K.,&Jantzi,D.(1999).ChangingLeadershipforChangingTimes.Open
University Press, London.

» Lewls, T.(2012).FinancialManagementEssentials: AHandbookforNGOs.

* Mathis,R.L.,&Jackson,J.H.(2010).Humanresourcemanagement(13thed.).

* Mehta,D.(2022).Educational Administration.PHILearningPrivateLimited.New Delhi

+  Mohanty,J.(2008).Educational Administration,SupervisionandSchoolManagement (2™
Revised and Enlarged Edition)

» Mukhopadhyay,M.(2011).TotalQualityManagementinEducation.Sagepublications
India Pvt. Ltd. NewDelhi.

* Nkomo,S.M.,Fottler,M.D.,&McAfee,R.B.(2010).Humanresource
management applications: Cases, exercises, and skill builders(7thed.).

« Pande,S.,&Basak,S.(2012).HumanResourceManagement. TextandCases.
Amazon Digital South Asia Services, Inc.

« RajniBala(2006).EducationPlanningandDevelopment.AlfaPublications.New
Delhi.

* Rao, N. P. (2011).Education and Human Resource Management ISBN 10:
8170247330-1SBN13:9788170247333-APHPublishingCorporation—-NewDelhi

» Rayner,S.(2007).ManagingSpecialandInclusiveEducation.SagePublications Ltd.
London.

» Rao,V.K.R.V.(1966).Educationandhumanresourcedevelopment.Allied
Publishers, Bombay.

« Senge,P.(2007).AFifthdisciplineresource.Schoolsthatlead:NicholasBrealey
Publishing, London.

« Shapi,J.(N.K).WritingaFundingProposal.

« Ulrich,D.,&Brockbank,W.(2005).TheHRValueProposition.Boston:Harvard
Business School Press.(ISBN-13:978-1591397076 or ISBN-10:1591397073)

Web references

https://online.marymount.edu/what-is-educational-leadership

https://www.researchgate.net/publication/256303007 Educational leadership and management in an in
ternational school context



https://online.marymount.edu/what-is-educational-leadership
https://www.researchgate.net/publication/256303007_Educational_leadership_and_management_in_an_international_school_context
https://www.researchgate.net/publication/256303007_Educational_leadership_and_management_in_an_international_school_context
https://www.researchgate.net/publication/256303007_Educational_leadership_and_management_in_an_international_school_context

Credits 02

SEMESTER-III
Course Name: EDUCATIONALTECHNOLOGY
Course Code: 26SEPG203CPC7B

Max. Marks: 50
Contact Hours: 60(Theory:40, Internal:10)

Note: Paper Setter will set 09 questions in all, out of which students will be required to attempt 05 questions.

e Question no. 1 will be compulsory and will carry 08 marks. It will comprise of 04 short answer type
notes of 02 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 08 marks

each.

Learning Outcomes:
Aftercompletingthecourseteachereducatorswillbeableto
» Explainthemeaning,nature,scopeandevolutionofETand ICTin education.
» Examinetheteaching-learningsystemandpotentialoflCTanditseffectivenessin education.
« Design,developandusevariousdigitalteachinglearning resources.
» IntegratesuitablelCTeffectivelyinteaching-learningevaluation,administrationand other
learning support systems.

Unitl:

Educational Technology

okrwnE

DefinitionandScopeofEducationalTechnologyinspecialandinclusiveeducation;
NeedandRoleofEducationalTechnologistsinindia
GrowthofconceptualframeworkofEducational Technology:ET1,ET2, ET3...
Methods&ModelsInstructionaldesigns
CriticallssuesinlCT:Globalisation,Legal,Ethical,andSocio-political issues

Unit2:

CommunicationandTeaching-Learning Resources

1.
2.

ConceptandPrinciplesoflnstructionalTechnology;CommunicativeSkills&ICT
Communication Process; Use of Communication Technologies in the teaching-
learning process.
Non-digitalteaching-learningresources(eg.TV,Radio,Audio-VisualResources).
Digital teaching learning resources (eg. Online Libraries, Repositories of
Presentations, Video Lectures, digital materials).
DigitalLiteracy:ConcernsandChallenges

Unit3:



UseofICTinVariousAspectsofEducation
1. ICTinEducationalResearch(ICTToolsforlocatingliterature;datacollection,data

N

analysis etc.)
ICTforassessmentof/for learning
PotentialsoflCTforequitableeducation -Access,participation,SkillDevelopmentand lifelong
learning
ICTResourcesforDesigninganOnlineCourseorDigitalLearning Content.
LearningManagementSystems(LMS):Concept,standards, itsapplicationin education
ICT& IPR:copyright,trademarks,patentsandexceptionsforPwDs.
PoliciesandotherdocumentsonlCTinSchoolandTeacher Education

Unit4:

Open Access,E-Learning&LearningManagement

o > wn

Openaccess:Meaning, Issuesandpolicies. OERInEducation—
Conceptuallssues,benefitsandRepositories

E-Learning:NatureandTypes. Developinge-content/learningobjects:Designandtechnicalaspect

ContinuousProfessionalDevelopment(CPD)ofteachersthroughMOOC,webinars, etc.
NationallnitiativesonE-learningandICT IntegratedEducation
Guidelinesforthedevelopmentofane-learningcourseandcontent

CourseWork/Practical/Field Engagement

l.
.
Il.
V.
V.
VI.

VII.

VI
IX.

Prepareavideolectureofl5minutesusingaccessibilityfeatures
PPTbyinsertingphotosandvideosonatopicof your choice
Createyouremailaccountaswellasdesignablog
EnrolandcompleteMOOCcoursesinSwayamPortalrelated withteachereducation
WriteareviewpaperonMOOCprogrammesorotherNationallnitiativesone- learning
Prepare and plan an educational display on a bulletin board using charts, diagrams,

graphs, posters, cartoons and comics
Prepareastoryboardinanyoneunitofasubjectforachildwithdisability
I. PresentorpublisharesearchpaperontheapplicationoflCTineducation

SeminaronissuesintheapplicationoflCTininclusive education

SuggestedReadings:

Abbott, C. (2001). ICT: Changing Education. London: Routledge Falmer. (chap 3&7;
pg. 28-44, 102-118)

Bates, A. (2015). Teaching in a digital age. Retrieved from
http://opentextbc.ca/teachinginadigitalage/ Brooks, D. W., &Nolan ,D. E,,
&Gallagher,S.M.(2002).Web-Teaching: AGuidetoDesigninglnteractiveTeachingfor the
World Wide Web (Second ed.). New York: Kluwer Academic Publishers. (chap 1- 6,
10, 15,16; pg 1-106, 169-182, 235-264)

Dunn, L., Morgan, C., O’Reilly, M., & Parry, S. (2004). The student assessment


http://opentextbc.ca/teachinginadigitalage/

handbook: New directions in Traditional and online assessment. London: Routledge
Falmer, Taylor & Francis Group. (chap 6,13,16,17; pg 41-46,105-120,143-170)

Fallows , S., & Bhanot, R. (2002). Educational Development through Information and
Communications Technology. London: Kogan Page. (chap 1, 9, 11-13, 17,18; pg. 1-7,
100-112,122-149,182-209)

Kats , Y. (2010). Learning Management System Technologies and Software Solutions
for Online Teaching: Tools and Applications. New York: Information Science
Reference. (chap 1- 4,7,16; pg. 1-80, 120-137,291-313)

Reddi, U. V. (Ed.). (2003). Educational Multimedia: A Handbook for Teacher-
Developers. New Delhi: CommonwealthEducationalMediaCentreforAsia.(chap5-9, pg.
27-62)

Song, H. &. (2010). Handbook of Research on Human Performance and Instructional
Technology. Hershey: Information Science Reference. (chap 7; pg. 119-130)

Bracey, B., &Culver , T. (Eds.). (2005). Harnessing the Potential of ICT forEducation:
A Multistakeholder Approach. New York: The United Nations Information and
Communication Technologies Task Force. (pg. 32-62, 153-158 & 185-190)

Dabbagh, N. (2005). Pedagogical models for E-Learning: A theory-based design
framework. International JournalofTechnologyinTeachingand Learning,1(1),25-44.
Florian,L.,&Hegarty,J.(Eds.).(2004).ICTandSpecialEducationalNeeds: Atoolfor
inclusion . Berkshire: Open University Press. (chap 1; 7-20)

Kasinathan, G. (2009). ICTs in School Education - Outsourced versus Integrated
Approach, Policy Brief. Retrieved August 10, 2011, from IT for Change:
https://www.itschool.gov.in/pdf/Study by IT4Change Bangalore1307.10.pdf

Koehler, M. J., & Mishra, P. (2009). What is technological pedagogical content
knowledge? Contemporary Issues in Technology and Teacher Education, 9(1), 60-70.
Kwan, R., Fox , R., Chan , F. T., &Tsang , P. (Eds.). (2008). Enhancing Learning
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SEMESTER - 11l

Course Name: Guidance&Counselling
Course Code: 26SEPG203CPC7C

Credits 02 Max. Marks: 50
Contact Hours: 60(Theory:40, Internal:10)

Note: Paper Setter will set 09 questions in all, out of which students will be required to attempt 05 questions.

e Question no. 1 will be compulsory and will carry 08 marks. It will comprise of 04 short answer type
notes of 02 marks each to be selected from the entire syllabus.

e Two long answer type questions will be set from each of the four units, out of which the students will
be required to attempt one question from each unit, long answer type questions will carry 08 marks
each.

Introduction:

Guidanceandcounsellingarevitalinsupportingindividualswithdisabilities and their families to
deal with their environment on a daily basis, as well as explore opportunities and plan for
thefuture. This paper will empower thelearners of this course to understand guidance and
counselling, the types and context of counselling and apply the counselling and guidance
skills to help students and their families as well as to create a supportive environment around
them.

Learning Outcomes:
Aftercompletingthiscourse,thelearnerwillbeableto

e Appreciatetheissuesofcounsellingand guidance.

e CriticallyevaluatetheimportanceandscopeofEducational,VVocational,Personaland
family counselling

o Applytheskillsofguidanceandcounsellingforpersonswithdisabilityandtheir
families across different settings.

e Analyzetheconcernsfacedbyindividualswithdisabilitiesandtheirfamiliesinthe
contemporary world.

Unitl:
IntroductiontoGuidanceand Counselling
1. Guidanceandcounselling:definition,aimsandimportance
2. Competencyandscopeofwork
3. Roleofthelearnerwithfamiliesofindividualswithdisabilities
4. Roleofthelearnerwithindividualswithdisabilities
5. Ethicalandlegal considerations

Unit2:
MicroSkillsofCounselling &Building Competency and Enhancing Skills in Settings



Buildingapositiveenvironment,safespaceand relationship
Non-judgementalandunconditionalacceptance

Activelistening(Verbaland Nonverbal)

EmpatheticResponding
BuildingculturalandcontextualsensitivityPromoting autonomy and choices
Building self-esteem and self-confidence

Promoting positive mental health and wellbeing

Empowering individuals with disabilities to advocate

Need and means for referrals, collaboration and community engagement

CoNooR~LNE

Unit3:
GuidanceandCounsellingacrossSettings

Formalschoolandinformaleducationalsetups

VocationalandEmploymentSetups

Residential,assistedlivingcentres

CareerGuidanceandLegalRights
Understandingintersectionality(genderandsexuality,region,religionandcaste, socioeconomics and
culture etc.)

oo E

Unit4:
AddressingAbuseand Harassment

Typesofabuse(verbal,physical,psychological,sexual,emotional)
Abusivepunishmentproceduresandtheir repercussions
Recognisingsignsofabuseand trauma
Roleofpeers,staff,andfamily
Accessibilitytomentalhealth,legalandallied services

aogrwdPE

Transaction

RefertotheNEP2020 Frameworktounderstand theroleofa counsellor
Thetransactionforthiscourseshouldbedonewithaperspectivetoenhancethesensitivityand skills of
the educator. They should be able to appreciate the role of a guide and counsellor in the school
setting. Lecture discussions, role play and case discussions should be adopted to facilitate
understanding among the learners.

CourseWork/Practical/FieldEngagement

e Observationofcounsellingsessionswithpersonswithdisabilitiesandtheirfamilies
Roleplaysofaparentcounsellingsession
Counsellingandreportwritingonan individual/family
Reportofcriticalobservationofagivencounselling session
Listtheresourcesrequiredandtheiroptimumuseinmanagingaschoolguidanceprogramme
Reviewdocumentsonvocationalguidanceandwritean essay.

RecommendedReadings

¢ Kapunan,R.R.(2004).FundamentalsofGuidanceandCounselling.RexPrinting
Company, Phillipines.

e Mehrotra, N (2016). A resource book on disability studies in India,
https://www.jnu.ac.in/Faculty/nilika/ A%20READER%200N%20DISABILITY %20ST
UDIES%20IN%20INDIA.pdf



https://www.jnu.ac.in/Faculty/nilika/A%20READER%20ON%20DISABILITY%20STUDIES%20IN%20INDIA.pdf
https://www.jnu.ac.in/Faculty/nilika/A%20READER%20ON%20DISABILITY%20STUDIES%20IN%20INDIA.pdf
https://www.jnu.ac.in/Faculty/nilika/A%20READER%20ON%20DISABILITY%20STUDIES%20IN%20INDIA.pdf

e Naik,P.S.(2013).CounsellingSkillsforEducationists.NewDelhi:SoujanyaBooks.

e Nayak,A.K.(1997).GuidanceandCounselling.NewDelhi: APHPublishing.

e Pal,0.B.(2011).EducationalandVocationalGuidanceandCounselling.Soujanya
Books, New Delhi.

e Rao,V.K.,&Reddy,R.S.(2003).AcademicEnvironment:Advice,Counseland
Activities. New Delhi: Soujanya Books.

e Shah,A.(2008).BasicsinGuidanceandCounselling.NewDelhi:GlobalVision
Publishing House.

e Sharma,V.K.(2022).Administrationand TrainingofEducationalandVocational
Guidance.New Delhi: Soujanya Books.

Web resources

https://egyankosh.ac.in/bitstream/123456789/46291/1/BESE-

132B4E.pdfhttps://www.niepid.nic.in/Protocol Psy.pdf

https://www.mheducation.co.in/counselling-and-quidance-9781259005077-india



https://egyankosh.ac.in/bitstream/123456789/46291/1/BESE-132B4E.pdf
https://egyankosh.ac.in/bitstream/123456789/46291/1/BESE-132B4E.pdf
https://www.niepid.nic.in/Protocol_Psy.pdf
https://www.mheducation.co.in/counselling-and-guidance-9781259005077-india

SEMESTER-III
Course Code: Employability skills and Constitutional values
Course Code: 26SEPG203ESE1



SEMESTER-III

Course Name: TeacherPreparation
Course Code: 26SEPG203SDHIP3

Credits:08 Max. Marks 200

Hours: 240

Brief description: This field engagement will prepare the learner to become a faculty and
takeuptheresponsibilityofteachereducator. Towardsthis,thelearnerwillbeworkingunder the
guidance of the faculty. The learner needs to be given an exposure of how a faculty schedules
the topic and prepares the lecture outline, prepares a PPT and provides reading
materials. Theformativeevaluationofthetopicisalsotobedemonstratedtothelearner. The other
task will be to provide exposure to the evaluation of practice teaching lessons of either the

Diploma or the B.EdSpl Education lessons. The learner should also practice evaluating

observation reports and lessons plans of the Diploma or the B.EdSpl Education

Sl. Tasksfor Educational Specificactivities Hours|Submission
No. Teacher settings
Educators
1  |Undertaking Educational |Undertaking lectures for the 30 | Journal
lecturesforthe institutes/ Diploma/ B. Ed (HI) trainees with
Diploma/ centers/ relatedtocurriculum(2topics). reports
B.Ed(H]I) trainees | Diploma/B. &reflectio
2  |Developmentof Ed.Spl.Ed.  |PreparingPPTsfortheB.Ed 30 |ns
ICT Material Colleges (HDtraineesrelatedto
curriculum (2 topics).
3  |Evaluating Evaluating observation 30
observation reportsofDiploma/B.Ed.
reports Trainees (minimum 10
observations).
4 |GuidingDiploma/ GuidingDiploma/B.Edtrainees 30
B.Ed.traineesfor for lesson planning of different
lesson planning subjects(minimumb5lessons).
Total 120




SEMESTER-III
DissertationGuidelines

Course: Dissertation(Synopsis-D1)
Course Code: 26SEPG203SDHIP4
Credit: 02 Max. Marks: 50

Every institution, college, or university is entitled to enforce its own regulations and
proceduresregardingdissertationsforpostgraduatestudents.Still,theyoughttoadheretothe
following framework:

Clearly communicate the expectations for the dissertation in terms of scope,
justification, implications, and importance of originality and contribution to the field
and make them identify key theories, methodologies, and gaps in existing research.
Provide a structure outlining the requirements, format, assessment criteria, data
collection methods and tools.

Develop a realistic timeline for the dissertation process, including milestones for
proposal submission, literature review completion, data collection, analysis, and final
submission and a mechanism for regular review of the progress.
Emphasizetheimportanceofethicalresearchpracticesandfollowthem stringently.
Sharerelevant resources and literaturebased on the latest developments in thefield of
specialization and ensure that the final draft adheres to general guidelines and quality
standards.

Disseminatetheoutcomesandpublishtheresearch findings.



CourseCode:AreaF2(a)
Credits:04
Hours:120

SEMESTER-IV

Course Name: Research&Publication

Course Code: 26SEPG204SDHIP5

Max. Marks 100

Brief description: The field engagement will equip the learner to develop the skills of action

research, critically analysing gaps in research and publication. The learner will be working

undertheguidedsupervisionofafacultywhowillguidepreparingproposalandalsoevaluate it. The

learner will also present an published article in a journal club under the guidance of a faculty.

Sl. Tasksfor Educational Specificactivities Hours |[Submission
No. Teacher settings
Educators
1 |Developmentof Educational Developingaproposal 20 Journal
a proposal institutes/ ononetopic with
2 | ToolDevelopment | Colleges/ Developingatoolfor 20 reports
centers conductingtheAction &reflectio
Research ns
3 |Journalclub PreparationofPPT,Peer 20
Reviewed and
Presenting article in the
Journal club (minimum
2).
Total 60




SEMESTER-IV
Course Name: AssistingDeafTeacher/MentorforlSLandEducationBilingualism
Course Code: 26SEPG204SDHIP5

CourseCode:AreaF2(b)
Credits:04 Max. Marks 100
Hours:120

Brief description: The field engagement will equip the learner to develop the skills in
organizing and conducting awareness about ISL, Deaf Community and Deaf culture for
families and other stakeholders and also assisting them in planning and execution of ISL

lessons undertaken byB.Ed (HI) trainees.

Sl. Tasksfor Educational Specificactivities Hours|Submission
No. Teacher settings
Educators
1 | Compiling list of Deaf e Make a list of deaf 5 | Videosin
deafassociations, Association/ associations, deaf ISL and
deaf schools and Training schools and other Journal
other supporting Center with supportingagenciesin
agencies in the Deaf the area and their
area. Teachers / contact information.
Mentors e Create a chart of deaf
role models in India,
includingthesuccessful
deaf adults from that
area.




Assisting Deaf
Teacher / Mentor
in organizing and
conducting
awareness about
importanceoflSL,
Deaf Community
and Deaf Culture

Assisting Deaf
Teacher/Mentorin
Teaching ISL

Assist a deaf
teacher/mentor in
designinganlSLcourseon
teachinglSLvocabularyto
family members using
local language.
Assisting Deaf Teacher /
Mentorinorganizingand
conducting awareness
aboutimportanceofiSL,
Deaf Community and
Deaf Culture at the early
intervention centers/
hospitals/policestations/
schools/govt.agencies/
employers etc.(At least
four)
Writingthereportofthese
awareness sessions,
including feedback from
the stakeholders and
recommendations for the

follow ups.

10

Assisting Deaf
Teacher/Mentorin
Communication

Support

Assisting Deaf
Teacher/Mentorindesigning
specific curriculum and
teaching ISL to B.Ed. (HI)

trainees.

15

Assisting Deaf
Teacher/Mentor in
CommunicationSupportin
academic settings by

providingassistance/access

10




through ISL, verbal or
writtencommunication,

wherever needed.

5 Assisting Deaf
Teacher/Mentorin
Educational
Bilingualism

11 | Assisting Deaf

Teacher/Mentor in

AssessmentforISL

Special

School/
Training
Institute

o Assisting Deaf

Teacher/Mentorincreating
educational content videos
in ISL.

Assisting Deaf
Teacher/Mentorinlesson
planningforlivesessions

onacademictopics.

Assisting Deaf
Teacher/MentorinDesigning
and Delivering Formative
Assessment for ISL
specializedfortheagegroups
and planning language
intervention strategies

accordingly.

12

Practi-
calrec

ord

Total

60




SEMESTER-IV
DissertationGuidelines

Course: Dissertation (D2)
Course Code: 26SEPG204SDASDP6
Credit: 12 Max. Marks: 300

Every institution, college, or university is entitled to enforce its own regulations and
proceduresregardingdissertationsforpostgraduatestudents.Still,theyoughttoadheretothe
following framework:

Clearly communicate the expectations for the dissertation in terms of scope,
justification, implications, and importance of originality and contribution to the field
and make them identify key theories, methodologies, and gaps in existing research.
Provide a structure outlining the requirements, format, assessment criteria, data
collection methods and tools.

Develop a realistic timeline for the dissertation process, including milestones for
proposal submission, literature review completion, data collection, analysis, and final
submission and a mechanism for regular review of the progress.
Emphasizetheimportanceofethicalresearchpracticesandfollowthem stringently.
Sharerelevant resources and literaturebased on the latest developments in thefield of
specialization and ensure that the final draft adheres to general guidelines and quality
standards.

Disseminatetheoutcomesandpublishtheresearch findings.
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